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ABSTRACT. Amidst the crises faced by the Philippine educational system, several
reform movements promote standards-based teaching and learning. This
descriptive-comparative study determined if differences exist in the extent of
implementation of standards-based teaching and learning in a senior high school
program of a private university. The study utilized 46 teachers and a stratified

Keywords: . . .
St;;ldards-based teaching and random sample of 227 students who completed a modified research questionnaire.
learning Mean, standard deviation, and one-way analysis of variance were employed in data

analyses. The findings revealed excellent implementation as assessed by teachers
and very good implementation as assessed by students. Further, significant
differences were found in the extent of implementation when students were grouped
according to strand, but no significant difference when teachers were grouped
according to teaching experiences and educational qualifications. The findings of
the study will be the basis for the formulation of the Content, Delivery, and
Assessment (CDA) Plan.

Basic education schools
Quantitative research
Philippine education

1.0. Introduction

Standards-based education (SBE) has emerged as a
global paradigm shift in educational systems, aiming to
establish clear and measurable learning objectives for all

education can positively impact student achievement
(Schleicher, 2018).

While the benefits of standards-based teaching and
learning are evident in developed countries, its

students (Schwartz, 2023; Slizewski, 2020). Educational
standards provide a framework for teachers by outlining
the specific learning objectives that students are
expected to achieve. These standards not only define
what should be taught but also offer guidance on
effective instructional strategies to help students
successfully meet those expectations (Nasser & Alhija,
2019). This approach emphasizes the crucial role of
aligning curriculum, instruction, and assessment to
ensure students develop the essential knowledge and
skills needed to thrive in the 2 1st century (Wenzel, 2016;
Seitz, 2017; Ismail et al., 2020). Research from around
the globe, particularly in countries with high-performing
education systems, has shown that standards-based
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implementation in developing nations presents unique
challenges. While standards-based education holds great
promise, its effective implementation can be hindered by
challenges such as limited resources, inadequate
infrastructure (Qader & Cek, 2023), and insufficient
teacher training (Darling-Hammond et al., 2017).
However, even with these obstacles, there's growing
acknowledgement of the potential for standards-based
education to enhance learning outcomes in low-income
settings (UNESCO, 2015). A wave of education reform,
influenced by neoliberal ideologies, has swept the globe
in recent years. This movement emphasizes standardized
learning outcomes, with governments implementing
standards-based initiatives in an effort to improve their
countries' performance on international assessments like
PISA, TIMSS, and PRLIS (Nasser & Alhija, 2019).

In recent years, the Philippines has made significant
strides in reforming its education system, with a
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particular focus on enhancing the quality of basic
education. A key component of this reform is the
Department of Education's (DepEd) introduction of the
K-12 curriculum, designed to align with global standards
and competencies. This curriculum framework
emphasizes standards-based teaching and learning as a
core principle to ensure all students achieve the desired
learning outcomes (DepEd, 2019). To operationalize
SBE, the DepEd introduced the Standards of Quality in
Basic Education (SQBE), which provides a framework
for school improvement and accountability as stipulated
in DepEd Quality Policy Statement (DepEd, 2021) to
provide all learners with a high-quality basic education
that is accessible to everyone, embraces inclusivity, and
empowers individuals. This is achieved through
proactive leadership, collaborative governance, policies
grounded in evidence, well-defined standards and
programs, curricula that are responsive and relevant, a
highly competent and dedicated team of officials and
personnel, and a supportive learning environment.

While the Philippines has made strides in
implementing standards-based education, several
challenges persist, such as inadequate teacher training,
lack of resources, and variations in school contexts.
These are the realities that basic education schools,
including senior high schools, encounter, and addressing
these issues is crucial for successfully implementing
standards-based teaching and learning. These factors
have hindered fully realizing the potential benefits of
standards-based teaching and learning, specifically in the
curriculum, instruction, and assessments.

Several studies have explored standards-based
education reform (Kirst, 2024; Kenna & Russell III,
2018; Banerjee & Manjunath, 2022; Keith et al., 2024),
standards-based teaching and learning (Guskey, 2016),
standards-based curriculum (George et al., 2021; Asante
et al., 2024; Pak et al., 2020), standards-based
assessment (Herman, 2016; Kramer et al., 2024;
Townsley & Wilcox, 2024; Petalla & Doromal, 2021).
However, studies on implementing standards-based
teaching and learning in various contexts and research is
limited. This gap in the literature underscores the need
for a comprehensive investigation into how these schools
operationalize standards-based teaching and learning
principles and the extent to which they meet the rigorous
standards of quality in Basic Education Schools. Thus,
this study is conducted to bridge this gap in the literature.

In this context, the researcher was driven to
investigate the extent of implementation of standards-
based teaching-learning in the areas of curriculum,
instruction, and assessment as assessed by senior high
school teachers and students. The findings of the study
served as the basis for the formulation of a Content,
Delivery, and Assessment (CDA) Plan to be utilized by
all subjects in senior high school. Further, this study

provided data to be utilized during the annual curriculum
review initiatives of the department.

2.0. Theoretical Framework

This study posits that the successful implementation
of Standards-Based Teaching and Learning (SBTL) in a
basic education school hinges on the alignment and
synergy among three core components: curriculum,
instruction, and assessment. The curriculum must be
meticulously designed to embody the standards,
ensuring that learning objectives are clear, relevant, and
challenging. Instruction should be designed to help
students achieve the learning objectives, using a variety
of teaching methods that address the diverse ways
students learn. Assessment should be used to track
student progress and provide feedback that guides both
teaching and learning. When these three elements —
curriculum, instruction, and assessment — are aligned and
work together effectively, they create a dynamic and
engaging learning environment where students can truly
excel.

The theory of backward design, as advocated by
Wiggins and McTighe (2005), provides a robust
foundation for this framework. The backward design
emphasizes the importance of starting with the end in
mind and identifying the desired learning outcomes
before planning instruction and assessment. This
approach ensures that all aspects of teaching and learning
are purposefully aligned to support student achievement
of the standards. The three stages of backward design,
which  involve identifying desired outcomes,
determining how to assess learning, and designing
engaging learning experiences, closely aligning with the
three core components of the proposed framework.

The connection between the proposed framework
and backward design is evident in their shared emphasis
on intentionality and alignment. Both frameworks
recognize the importance of establishing clear learning
goals based on standards and designing curriculum,
instruction, and assessment to support attaining these
goals. The proposed framework builds upon the
backward design by explicitly highlighting the
interdependence of the three components and the need
for their synergistic implementation. By integrating the
principles of backward design, the framework provides
a practical roadmap for schools to implement SBTL
effectively and ensure that all students receive a high-
quality education that prepares them for success in the
21st century.

3.0. Methodology

Research design. This study employed a
quantitative research design to analyze numerical data
and provide a statistical representation of trends,
attitudes, opinions, and relationships within the
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population (Creswell & Creswell, 2022). This study used
a descriptive and comparative approach to examine how
standards-based teaching and learning are being
implemented in curriculum, instruction, and assessment.
The study analyzed data from both teachers and students
and explored whether there were any differences in
implementation based on demographic factors.
Respondents. The respondents of this study were
227 randomly selected senior high school students and
46 senior high school teachers at a Catholic university.
The selected student-respondents were representatives of

the following strands: Science, Technology,
Engineering, and Mathematics- Engineering and
Information  Technology (STEM-EIT), Science,

Technology, Engineering, and Mathematics- Allied
Medical Health (STEM-AMH), Humanities and Social
Sciences (HUMSS), Accountancy, Business and
Management (ABM), and Technical- Vocational
Livelihood- Home Economics (TVL-HE).

Measures. A modified research questionnaire based
on the Standards of Quality for Basic Education Schools
(PAASCU, 2021) was utilized to measure the extent of
implementation of standards-based teaching-learning in
the areas of curriculum, instruction, and assessment. The
research instrument comprises four parts: Part I covered
the demographics; Part 2 covered eight items for
standard 1 on curriculum; Part 3 was composed of six
items for standard 2 on instruction; and Part 4 was
composed of six items for standard 3 on assessment. The
instrument was validated by three experts in the field
using Good and Scates (1972). The instrument obtained
a score of 4.79, which is interpreted as excellent. In
assessing the reliability of the instrument, the internal
consistency was examined using Cronbach's Alpha
through 30 sampled students. As a result, the
questionnaire was considered acceptable, with a 0.803
rating deemed appropriate for data gathering.

Data analysis. Descriptive and inferential statistics
were employed in treating and analyzing data. Mean and
standard deviation were utilized to determine the extent
of implementation of standards-based teaching-learning
in the areas of curriculum, instruction, and assessment as
assessed by teachers and students. On the other hand,
one-way analysis of variance (ANOVA) was utilized to
determine the significant difference in the extent of
implementation of standards-based teaching learning in
the areas of curriculum, instruction, and assessment as
assessed by students when grouped according to strand.
This was after testing for the normality of data
distribution using Anderson-Darling.

Ethical considerations. This research prioritized the
well-being of participants by upholding the ethical
guidelines established by the Philippine Health Research
Ethics Board (PHREB). Informed consent, privacy, and
confidentiality were paramount throughout the study.

The researcher fostered a safe and supportive
environment, ensuring voluntary participation and
transparency. Driven by a desire to contribute to the
field, the findings were shared with participants and the
wider community, with no financial incentives for the
researcher. Conducted by a qualified professional with
adequate resources, this study offers valuable insights
into the implementation of standards-based teaching-
learning in the areas of curriculum, instruction, and
assessment.

4.0. Results

Extent of implementation of standards-based
teaching and learning in the areas of curriculum,
instruction, and assessment as assessed by students

Table 1 shows that the extent of implementation of
standards-based teaching and learning in the areas of
curriculum, instruction, and assessment as assessed by
students is very good (M=3.83, SD=0.88), with
curriculum as the highest (M=3.87, SD=0.88), and
instruction as the lowest (M=3.77, SD=0.9) both
interpreted very good. Overall, the standards have been
effectively implemented, leading to very good results. In
terms of the strand, HUMSS obtained the highest mean
(M=4.54, 0.6), interpreted as very good, while
ABM/TVL obtained the lowest mean (M=3.87, SD=
0.74), interpreted as very good.

The fact that the curriculum received the highest
rating suggests that students perceive it as well-
implemented based on the standards and relevant to their
learning needs. In addition, the highest result in the
curriculum is attributed to subject orientation among
subject areas and the collaboration among subject areas
specific to the performance tasks. Subject orientation
plays a crucial role in setting the stage for student
success. It familiarizes students with the course content,
expectations, and assessment methods, reducing anxiety
and promoting a sense of preparedness (Davis, 2013;
Hsu & Goldsmith, 2021; Neuwirt et al., 2024; Casinillo
et al., 2022). Additionally, it helps establish a positive
learning environment by fostering connections between
students and instructors and clarifying any potential
misconceptions about the subject matter (Chen et al.,
2019).

The positive student perceptions of SBTL in this
study suggest that the school is on the right track in
implementing this approach. However, the slightly lower
rating for instruction indicates potential areas for
improvement in terms of implementation. Getting
feedback from the parents and alumni for the
improvement of the classroom activities based on the
learning modality is observed to be inconsistent in
implementation as assessed by students.
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Parental feedback provides valuable insights that
can significantly improve classroom effectiveness.
When teachers understand the student experience from a
parent's perspective, they can identify areas needing
improvement and adapt their teaching to better meet
individual needs (Puri$i¢ & Bunijevac, 2017; Utami,
2022; Kutasi, 2023). Moreover, actively seeking parental
feedback strengthens the partnership between home and
school. This collaboration creates a supportive learning
environment where students can thrive (Manalo et al.,
2023; Paccaud et al., 2021). When parents feel heard and
valued, their involvement in their child's education
increases, leading to greater student motivation and
academic success (Lerner et al., 2022; DPurisi¢ &
Bunijevac, 2017). Therefore, consistently and actively
seeking and incorporating parental feedback is essential
for creating a responsive and dynamic classroom
environment that promotes optimal student learning
outcomes.

In terms of the strand, HUMSS considered that the
curriculum of the strand was effectively implemented,
which led to excellent results followed by the
assessment. The high rating from HUMSS students
indicates they find their curriculum effectively
implemented and believe it contributes to their excellent
results. The specific mention of assessment suggests that
they find the assessment methods in their strand fair,
relevant, and aligned with the curriculum objectives.

Table 1

Harackiewicz et al., 2016). Moreover, an effectively
implemented curriculum facilitates clear learning
objectives, systematic assessment, and targeted
feedback, enabling teachers and students to monitor
progress and make necessary adjustments (Karakus,
2021).

On the other hand, instruction is seen to be the
weakest area of implementation as assessed by the
ABM/TVL students. To effectively achieve desired
learning outcomes, teaching modalities, methods, and
learning activities must be carefully chosen to align with
the school's educational philosophy. Furthermore, these
approaches should be consistently implemented and
regularly evaluated for effectiveness. The alignment of
teaching modalities, methods, and learning activities
with a school's educational philosophy is fundamental to
achieving desired learning outcomes (Darling-
Hammond et al., 2017). Furthermore, this alignment
fosters a cohesive and transparent learning environment,
allowing educators to create a supportive space where
students can flourish academically, socially, and
emotionally (Monteiro et al., 2021; Munna & Kalam,
2021). Ultimately, the intentional alignment of pedagogy
with the school's educational philosophy is essential for
creating a meaningful and impactful educational
experience that empowers students to reach their full
potential.

Extent of Implementation of Standards-based Teaching and Learning in the Areas of Curriculum, Instruction, and Assessment as Assessed by Students

Standard 1 Standard 2 Standard 3 Overall Standard
Variables n (curriculum) (instruction) (assessment)

M SD Int M SD Int M SD Int M SD Int
Strand
HUMSS 25 4.59 0.5 E 4.47 0.68 E 4.55 0.66 E 4.54 0.6 E
STEM-AMH 86 3.81 0.91 VG 3.78 0.91 VG 3.8 0.89 VG 38 0.89 VG
STEM-EIT 86 3.71 0.88 VG 3.56 0.91 VG 3.63 0.89 VG 3.64 0.88 VG
ABM/TVL 30 3.9 0.81 VG 3.78 0.74 VG 3.92 0.7 VG 3.87 0.74 VG
As a whole 227 3.87 0.88 VG 3.77 0.9 VG 3.83 0.88 VG 3.83 0.88 VG
Note: 4.15-5.00=Excellent, 3.32-4.41=Very Good, 0.00-0.82=Not Iinplemented

Moreover, HUMSS students perceived that the  Extent of implementation of standards-based teaching

curriculum is dynamic, rigorous, and responsive to the
challenges of changing times. It is consistent with the
school's philosophy, vision, mission, and goals to ensure
the learners' integral formation and lifelong learning.
An effectively implemented curriculum serves as a
crucial cornerstone in fostering students' academic
success. When students are immersed in learning
experiences that are well-structured, engaging, and
relevant to their lives, they are empowered to develop
essential knowledge, skills, and critical thinking abilities
that pave the way for academic excellence (Tsai, 2024;
Toro, 2019). A thoughtfully designed curriculum that
aligns with student needs and interests promotes intrinsic
motivation, leading to deeper understanding and
improved performance (Johansen et al, 2023;

and learning in the areas of curriculum, instruction,
and assessment as assessed by teachers

Mean and standard deviation were utilized to
measure the extent of implementation of standards-based
teaching learning in the areas of curriculum, instruction,
and assessment as assessed by teachers when taken as a
whole and when grouped according to the number of
years in teaching and educational qualifications. Table 2
shows the excellent implementation of standards-based
teaching and learning in the areas of curriculum,
instruction, and assessment as assessed by teachers
(M=4.44, SD=0.44). In terms of the standards,
assessment obtained the highest mean (M=4.56,
SD=0.49) while instruction obtained the lowest mean
(M=4.39, SD=0.51), both interpreted as excellent.
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In terms of the number of years of teaching, teachers
with 11 years and more teaching experience obtained the
highest mean (M=4.63, SD=0.24), while teachers with 6
to 10 years of teaching experience obtained the lowest
mean (M=4.26, SD=0.42), both interpreted as excellent.
However, in terms of educational qualifications, teachers
who are doctorate degree holders obtained the highest
mean of implementation (M=4.72, SD=0.37), while
teachers with master’s degrees obtained the lowest mean
(M=4.3, SD=0.42), both interpreted as excellent.

Teachers' assessments indicate  that the
implementation of the teaching and learning standards
has been successful and has yielded very positive results.
This suggests that teachers agree on successfully
implementing SBTL across curriculum, instruction, and
assessment. This exemplary implementation of the
standard can serve as a model for others, demonstrating
that its application has led to outstanding results. The
high rating for assessment in this study aligns with
research highlighting the importance of aligning
assessment practices with SBTL principles to provide
meaningful feedback and support student learning
(Alonzo et al., 2023; Meng, 2023).

Furthermore, a closer look at the specific standards
reveals that assessment practices received the highest
mean score, indicating that teachers feel most confident
aligning with SBTL. Teachers perceived an in-place
system to plan and select the most appropriate types of
assessment is needed to align with the achievement of
the expected learning outcomes (Alonzo et al., 2023;
Petalla & Doromal, 2021). While still rated as excellent,
instruction received the lowest score, suggesting
potential areas for further development and refinement
in instructional practices to fully embody SBTL
principles. The slightly lower rating for instruction
echoes findings that suggest that aligning instructional
practices with SBTL can be challenging and requires
ongoing professional development and support (Meng,
2023; Ajani, 2023).

The result of implementing standards-based
teaching learning in the areas of curriculum, instruction,
and assessment, as assessed by teachers, suggests that
with increased teaching experience comes greater
understanding and proficiency in implementing SBTL.
This could be attributed to several factors, such as
accumulated knowledge, refined instructional practices,
and greater confidence in adapting to new teaching
approaches. These results align with existing research on
the relationship between teaching experience and SBTL
implementation. Studies have shown that experienced
teachers are often more adept at integrating SBTL
principles into their practice due to their deeper
pedagogical knowledge and ability to adapt to evolving
educational standards (Darling-Hammond et al., 2017;
Filgona et al., 2020). Moreover, studies indicate that

experienced teachers tend to engage more in reflective
practices and continuous professional development,
which can further strengthen their implementation of
standards-based teaching and learning (SBTL) (Machost
& Stains, 2023; Riyanti, 2021).

In addition, other factors may be considered
contributory to teachers' perceptions aside from the
number of years of service. One is curriculum,
instruction, and assessment alignment with SBTL, which
provides clear guidance and support for teachers,
irrespective of their experience. Wijngaards-de Meij and
Merx (2018) and Johnson et al. (2020) emphasized the
need for curriculum alignment to facilitate the consistent
implementation of SBTL, ensuring that teachers have
access to resources and materials that support these
practices.

The school's collaborative culture, which
encourages knowledge sharing and peer learning, may
facilitate disseminating SBTL practices across different
experience levels. Schleifer et al. (2017), Cojorn and
Sonsupap (2024), and Khasawneh et al. (2023)
highlighted the importance of collaborative professional
learning communities in promoting the adoption of new
teaching approaches based on the standards of quality
education and fostering a sense of collective
responsibility for student learning.

Specific to educational background, doctorate
holders, having undergone rigorous research and
pedagogical training, might possess a more profound
understanding of SBTL principles and their practical
application in diverse classroom settings. Their
advanced studies may have equipped them with refined
instructional strategies, assessment techniques, and
curriculum design skills that align seamlessly with
SBTL. These findings resonate with existing literature
that underscores the positive correlation between teacher
qualifications and instructional quality. Research
suggests that teachers with advanced degrees often
demonstrate stronger pedagogical content knowledge
and a greater inclination towards student-centered,
inquiry-based pedagogies, which are hallmarks of SBTL
(Filgona et al., 2020). Furthermore, teachers with higher
qualifications may exhibit a greater propensity for
reflective  practice and continuous professional
development, enabling them to stay abreast of the latest
educational research and refine their teaching
approaches accordingly (Cojorn & Sonsupap, 2024;
Darling-Hammond et al., 2017; Padillo et al., 2021). This
commitment to lifelong learning could translate to a
more nuanced and effective implementation of SBTL.

With this, schools and educational institutions may
provide comprehensive professional development
programs on SBTL, ensuring that teachers with diverse
educational backgrounds receive adequate training and
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support to implement these practices -effectively.
Research by Germuth (2018), Petalla and Madrigal
(2017), Malagsic et al. (2021), and Audisio et al. (2023)
found that ongoing professional development is crucial
for successful SBTL implementation, fostering a shared
understanding and commitment among teachers,
regardless of their qualifications.

Moreover, teachers' intrinsic motivation and beliefs
about the value of SBTL may drive their engagement
with these practices, regardless of their educational
qualifications. Barni (2019), Petalla (2024), Wolf and
Brown (2023), and Latif and Wasim (2022) suggested
that teachers' beliefs about the effectiveness of SBTL
play a crucial role in their willingness to adopt and
implement these practices.

Table 2

assessment as assessed by students when grouped
according to strand for p-values obtained exceeded 0.05.

The significant difference in the implementation of
standards-based teaching learning in the areas of
curriculum, instruction, and assessment as assessed by
students when grouped according to strand means that
the strand where students belong matters in their
perception of how the school implements the standards-
based teaching and learning. The difference suggests that
the implementation varies notably across different
strands, implying that some strands may experience
more consistent implementation of standards-based
teaching and learning than others. The post hoc test
revealed that HUMSS participants obtained a higher
mean on the extent of implementation of standards-based
teaching learning in the areas of curriculum, instruction,

Extemnt of Implementation of Standards-based Teaching and Learning in the Areas of Curriculum, Instruction, and Assessment as Assessed by

Teachers
Standard 1 Standard 2 Standard 3
Variables n (curriculum) (instruction) (assessment) Overall Standard
M SD INT M SD INT M SD INT M SD INT
Number of years of teaching
Oto3 16 4.51 0.59 E 4.49 0.6 E 4.62 0.41 E 4.54 0.51 E
4to5 8 4.33 0.34 E 4.33 0.45 E 4.4 0.68 E 4.35 041 E
6to 10 13 4.15 0.42 E 4.23 0.52 E 4.45 0.56 E 4.26 0.42 E
11 and up 9 4.61 0.24 E 4.5 0.39 E 4.78 0.22 E 4.63 0.24 E
Educational qualifications
Baccalaureate 23 4.5 0.5 E 4.53 0.46 E 4.58 0.51 E 4.53 0.44 E
Masters 20 4.23 0.41 E 4.2 0.52 E 4.5 0.49 E 4.3 0.42 E
Doctorate 3 4.67 0.38 E 4.61 0.54 E 4.89 0.19 E 4.72 0.37 E
As a whole 46 4.4 047 E 4.39 0.51 E 4.56 0.49 E 4.44 0.44 E

Note: 4.15-5.00=Excellent, 3.32-4.41=Very Good, 0.00-0.82=Not Implemented

Differences in the extent of implementation of
standards-based teaching learning in the areas of
curriculum, instruction, and assessment as assessed
by students when grouped according to strand

Anderson-Darling was utilized to determine the
normality of data in the extent of implementation of
standards-based teaching learning in the areas of
curriculum, instruction, assessment, and overall
standards as assessed by students when grouped
according to strand. The results show a normally
distributed extent of implementation of standards-based
teaching learning in the areas of curriculum (AD = -
47.796, p =1.000), instruction (AD = -46.719, p =1.000),
assessment (AD = -47.367, p =1.000), and over-all
standard (AD = -47.546, p =1.000), as assessed by
students when grouped according to strand.

One-way analysis of variance was utilized to
determine the significant difference in the extent of
implementation of standards-based teaching learning in
the areas of curriculum, instruction, and assessment as
assessed by students when grouped according to strand.
Table 3 shows that the difference was significant in the
extent of implementation of standards-based teaching
learning in the areas of curriculum, instruction, and

assessment, and overall standards than other strands.
This suggests that HUMSS students perceive a more
effective or thorough application of these educational
standards in their strand, which could reflect differences
in how the standards are being implemented or possibly
the alignment of teaching strategies with the nature of
HUMSS subjects.

Different strands may require distinct pedagogical
approaches to effectively implement SBTL. HUMSS
subjects, for instance, might lend themselves well to
inquiry-based learning or project-based approaches that
inherently align with SBTL principles. Research by Gray
and DiLoreto (2016), Cho et al. (2021), and Holmes
(2014) demonstrated  that adapting SBTL
implementation to suit the unique characteristics of
different subjects can enhance student perception,
engagement, and learning outcomes. In addition,
teachers' expertise and familiarity with SBTL might vary
across strands, influencing their ability to implement
these practices effectively. Sultan and Shafi (2014),
Petalla and Madrigal (2017), and Malagsic et al. (2021)
found that teachers' confidence and competence in SBTL
are crucial for successful implementation and positively
impact student perceptions.
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Students' expectations and engagement levels might
vary across strands (Calixton & Mascufana, 2019),
influencing their perception of SBTL implementation.
HUMSS students, for example, may be more
intrinsically motivated or have higher expectations for
SBTL, leading to a more positive perception. Lo et al.
(2022) and Fuertes et al. (2023) suggested that student
motivation and engagement play a crucial role in their
perception of teaching practices and learning
experiences.

Table 3

Difference in the Extent of Implementation of Standards-based
Teaching and Learning in the Areas of Curriculum, Instruction, and
Assessmient as Assessed by Students when Grouped according to Strand
Variables Strand p-values
HUMSS

STEM-AMH .000*
STEM-EIT

ABM/TVL

HUMSS

STEM-AMH .000*
STEM-EIT

ABM/TVL

HUMSS

STEM-AMH .000*
STEM-EIT

ABM/TVL

HUMSS

STEM-AMH .000*
STEM-EIT

ABM/TVL

Note: the difference in the means is significant when p<0.05

Standard 1 (curriculum)

Standard 2 (instruction)

Standard 3 (assessment)

Overall Standard

5.0. Conclusion

The study underscores the successful integration of
Standards-Based Teaching and Learning (SBTL) within
the private Catholic school's Senior High School
program. The positive perceptions of both teachers and
students highlight the efficacy of the school's efforts in
aligning curriculum, instruction, and assessment with
SBTL principles. However, the identified areas for
improvement, particularly in instructional practices,
emphasize the need for continuous refinement and
professional development to fully realize the potential of
SBTL. The variations in student perceptions across
different strands further underscore the importance of
tailoring SBTL implementation to meet the diverse
needs of learners. The study's findings offer valuable
guidance for educational institutions seeking to enhance
their teaching and learning practices through SBTL,
promoting a more student-centered, outcomes-oriented
approach to education. This research provides valuable
information that can be used to shape policy decisions
and professional development programs, ultimately
leading to a more effective and equitable education
system for all learners.

6.0. Limitations of the Findings

This study has limitations regarding its design,
respondents, context, and nature. The descriptive and
comparative approaches capture only a snapshot of the
phenomenon at a specific time, making it difficult to
track changes over time. The respondents, comprising 46
teachers and 227 students from a private Catholic
university in the Philippines, may not represent the
broader population of teachers and students, limiting the
generalizability of the findings to other contexts. It is
important to note that this study was conducted within
the specific context of a private Catholic university. This
context may influence the results and how applicable
they are to other educational settings, such as public
schools or schools with different religious affiliations.
The study relied on self-reported data from
questionnaires, which may introduce inherent biases and
limit the depth of understanding compared to
observational or qualitative methods. Finally, the study
focused on the extent of implementation of standards-
based teaching and learning. However, it did not delve
into the specific pedagogical practices or student
learning outcomes of this approach.

7.0. Practical Value of the Paper

Despite its limitations, this study offers valuable
contributions. It provides empirical evidence of the
successful implementation of SBTL in a Philippine
Catholic school, adding to the body of knowledge on
SBTL implementation in diverse contexts. The study's
findings offer practical insights for educators and
policymakers on aligning curriculum, instruction, and
assessment with SBTL principles, potentially informing
improvements in teaching and learning practices across
all strands. The study encourages critical reflection and
ongoing refinement of SBTL implementation by
highlighting areas for improvement and variations in
student perceptions. Finally, while this study focused on
a private Catholic university, the findings offer valuable
insights into the challenges and opportunities associated
with implementing standards-based teaching and
learning (SBTL) in similar contexts.

8.0. Directions for Future Research

Future research could employ longitudinal designs
to track changes in SBTL implementation and its impact
on student outcomes. Expanding the sample to include
multiple schools with diverse contexts, such as public
and private schools, urban and rural settings, and schools
with varying levels of resources, would enhance the
generalizability of findings. Further research could
explore the specific pedagogical practices and student
learning  outcomes  associated  with SBTL
implementation, providing a deeper understanding of
how this approach works in practice. Examining the
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influence of teacher characteristics, such as experience,
qualifications, and beliefs, on SBTL implementation
would shed light on the factors that further contribute to
successful implementation. Finally, to further expand on
this research, future studies could explore how school
leadership and organizational culture influence the
successful implementation and long-term sustainability
of standards-based teaching and learning.
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