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ABSTRACT. Providing relevant learning activities in a responsive classroom is
necessary to develop 21st-century skills and competencies among students.
That is why performance task assessment comes in as part of the educational
reform brought about by the K to 12 Curriculum of the Department of
Education. Several studies on the challenges to the curriculum planners and
educators in implementing the performance-based assessment have been
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from the six participants who were chosen using criterion sampling, one of the
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purposeful sampling techniques. These participants got the lowest scores in the
performance tasks component of the students’ grades. The data were collected
utilizing the unstructured interview. During the interview, the iterative process
was followed until the saturation point was reached. The gathered data were analyzed using the recursive textual
data analysis. The result of the study revealed that planning of tasks, execution of tasks, and consequences of tasks
were contributory to the challenges encountered by students. Challenges on the planning of tasks included quality
of leadership, preparation, and articulation. The absence of skills and lack of supervision and motivation were
included in the challenges specific to the execution of tasks. Consequences of tasks included challenges brought
about by unreliable scores received and the limited learning gained. The findings provided the baseline data for
the formulation of departmental policies and procedures on the implementation of performance tasks assessment.
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1.0. Introduction
For the longest time, teachers have depended on standardized tests for students’ assessment.
However, research revealed that these types of assessments do not often confirm what learners
learn (Colley, 2008; Speers, 2008). Studies also highlighted that these traditional and conventional
assessments are very narrow in scope and coverage. They do not measure the obtained deeper
comprehension of a topic or the learned complex skills like problem-solving or critical thinking
(Herrera et al., 2013). It is on everyone’s awareness that an important element of real-world
competence is applying knowledge and transferring knowledge and skills to real-world situations.
This is where performance task assessment comes in as part of the educational reform brought about
by the K to 12 Curriculum of the Department of Education (Zane, 2009).
Providing relevant learning activities in a responsive classroom is necessary to develop 21stcentury skills and competencies among students. Students must be given tasks and assessments
that prepare their skills as part of the school’s mandatory responsibility to promote a 21st-century
classroom (Albay & Eisma, 2021).
One assumption was that changes in assessment would improve higher-order thinking among
students (Kuhn, 1991). The teachers also desired to design tasks that are not limited to evaluating
knowledge and skills in isolation but would require students to transfer their knowledge in real-life
situations. Researchers support this approach by advocating the revision of assessment practices to
support instructional changes based on how students learn (O’Day & Smith, 1993). Also, the tasks
needed to be authentic, expecting students to demonstrate their thinking and eliciting a range of
responses (Wiggins, 1993).
The authenticity of assessments is based on how they examine the student’s knowledge and
skills in a real-world context, prioritizing tasks rather than memorizing content and allowing students
to practice, receive feedback on, and increase performance and products (Wiggins, 1998). With this
goal in mind, authentic assessment is rapidly growing in the classroom in the country. This authentic
assessment would develop “real world” skills and problem-solving (Newmann et al., 1995).
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In the Philippines, the implementation of the K to 12 Basic Education Program had created
meaningful innovations in curricular activities, classroom instruction, and assessment practices.
The Republic Act (RA) 10533 (2013), otherwise known as the Enhanced Basic Education Act of
2013, wanted that the curriculum shall apply constructivist, inquiry-based, reflective, collaborative,
differentiated, and integrative pedagogical approaches. Performance task assessment is also
highlighted to gauge and align students’ learning and skills in performing practical tasks and dealing
with real-life challenges (Republic Act No 10533, 2013). The increased emphasis on performancebased assessment aims to provide appropriate performance assessment to enable Filipino learners
to successfully transfer their knowledge, understanding, and skills in future situations (Deped, 2015).
Consequently, at the onset of this implementation, several challenges and difficulties were faced by
the curriculum planners and implementers, teachers, and students.
Further, several studies have been conducted on the implementation of performance-based
assessment (Hayati et al., 2017; Demir et al., 2019; Mustafa, 2012; Kristiawan & Elnanda, 2017; Marc
Chun, 2010; Barnes & Urbankowski, 2014; Albay et al., 2021; VanTassel-Baska, Feng, & Evans, 2007;
Cargas, S., Williams, S., & Rosenberg, M., 2017). However, limited research has been done currently to
look into the students’ challenges during the implementation (Linn, 1993; Kane & Mitchell, 1996), and
no qualitative study was conducted specifically on the challenges of students in the implementation
of the performance task assessment. Thus, this study was conducted to fill in the gap in the literature.
This study intends to investigate the experiences of Senior High School students in the
implementation of the Performance Tasks Assessment. Specifically, this study dwelt on the challenges
the students encounter during the planning and performance of the tasks and the consequences
of these performances. Further, the findings provided the baseline data for the formulation of
departmental policies and procedures on the implementation of the performance tasks assessment.
2.0. Methods
Using a qualitative research design, this study utilized the generic qualitative research approach
(Litchman, 2013) to search for the challenges encountered by Senior High School students in the
implementation of the performance task assessment. A generic qualitative approach is described by
Caelli et al. (2003), cited in Merriam (1988), as studies that explore and understand a phenomenon, a
process, or the viewpoints and perspectives of the people concerned.
The data were collected from the six participants who were chosen using criterion sampling,
one of the purposeful sampling techniques. The chosen participants were coded as Participant
1, Participant 2, and so on to ensure their anonymity. These participants got the lowest scores in
the performance tasks component of the students’ grades. An unstructured interview was utilized
to gather the needed data. Creswell et al. (2003), cited in Petalla and Madrigal (2017), suggested
conducting an in-depth interview with 3 to 10 individuals. They explained that the relevant point is the
description of the meaning of a small number of individuals who have experienced the phenomenon.
During the interview, the iterative process was followed until the saturation point was reached. The
process required recursive textual data analysis, including organization, classification, categorization,
search for patterns, and synthesis in culling out the transcribed interviews’ insights. Litchman’s (2013)
3 C’s- coding, categorizing, and identifying concepts were employed to aid the researcher to obtain
an in-depth and holistic comprehension of the phenomena.
3.0. Results
The paper aims to explore the experiences of the students in the implementation of the
performance task assessment. To present an organized discussion, this section will be divided into the
challenges encountered by students in planning tasks, the execution of tasks, and the consequences
of tasks.
Planning of Tasks
Understanding the challenges of students, the exploration should start from planning the task
itself. All other aspects of the implementation of performance task assessment in the classroom
started with how the students plan and prepare for the assigned tasks required by the teacher.
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Difficult Execution of Task Comes with Unequipped Leaders. The participants’ accounts revealed
their insights on the difficulty of the execution of tasks, which is very much dependent on the quality
of leaders leading the group. Good leadership comes with good communication skills, decisionmaking capability, creativity, knowledge, and skills of the task on hand, and the ability to work with
the group harmoniously. One of the participants emphasized the importance of good leadership in
planning when he mentioned:
“I think what is important in planning is good leadership. There must be somebody to lead
the group.”(Participant 2)

Unplanned Presentations Come with Lack of Preparation. The participants’ narratives
demonstrated their insights on the challenges they encountered in terms of the quality of their
presentation brought about by the lack of preparation. Students were not given ample time to meet
with the group, plan, and practice in preparation for their presentation. This was highlighted when
one of the participants said:
“Sad thing is, the teacher assigns the task very late that we have to rush just to finish it.
Without careful planning and preparation, we cannot perform the task well.” (Participant 4)

Unsubstantial Output Comes with Unarticulated Tasks. Undefined tasks, tasks not planned,
and not well-prepared are just some of the things that added to the challenges that the students
encountered. These kinds of tasks eat up most of the students’ time, leading to neglecting other
important things they are still to do. In one of the narratives of the participants, it emphasized the
importance of clear and well-articulated task when she expressed:
“Maybe the problem is on how the teacher presented the task. It is always not clear to us.
Some teachers were not even prepared for the task they will require from us and just decide
right there and then.” (Participant 6)

Execution of Tasks
Exploring further the challenges of students, it should also look into the completion of the task.
Based on the narratives of the participants, a unifying theme is on how the participants executed the
task with the needed skills, supervision, and motivation.
Low Performances Come with the Absence of Skills. The narratives of the participants articulated
their insights on the importance of proper scaffolding before the performance tasks. The development
of the needed skills for the task is very significant for better performance. Teachers must begin by
presenting the steps, processes, or strategies to students preparing them to perform independently.
As explained by one participant, skills are pre-requisites of every task:
“It can be easier for us if our teacher prepares our skills for the task. Performance tasks
are always complicated that sometimes we do not know what to do or how to do it.”
(Participant 1)

Poor Performances Come with Lack of Supervision. The quality of performance is dependent on
the quality of time the teacher spent with the students. The teachers’ presence would provide them
the opportunity to assess students’ progress. However, it will also encourage students’ engagement
in the activity and comply with the required tasks. As one of the participants explained:
“Teachers must properly manage the time and if they can remind the teachers from time to
time on the progress of the task preparation. Without those reminders, students tend to also
forget the task on hand. The progress report can also be solicited from us.” (Participant 6)

Uninspired Students Come with Unmotivated Teachers. A motivated teacher is vital in inspiring
students to achieve what is there to achieve in a certain task. It motivates them more than just to
complete the task but inspires them to see what is beyond the more important task. The kind of
environment the teacher is creating would inspire the students to achieve more. One participant
explained the reason why teacher’s motivation is a priority:
“We also need the motivation given to us by our teachers. If we see that teachers are
motivated for the task and excited for the outcome, we are also motivated to make it to the
best of our ability. We do not need pressure from the teachers because it will never help us.”
(Participant 5)
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Consequences of Tasks
One of the essential aspects to examine in understanding the challenges of the students is
the end-product of the task- the amount of learning they gained represented by the scores they
received. Participants revealed that the scores they got are as important as the learning they are
expected to achieve.
Unreliable Scores Come with Undefined Criteria. The reliability of the scoring system is one of
the students’ challenges, as revealed in the participants’ narratives. The quality of the rubrics and
how the teacher made use of the rubrics are their concerns. Rubrics are supposed to assess students’
performance based on the objectives of the task, and the teacher, therefore, must give the score with
objectivity. Notably, one of the participants’ concern is on the reliability of the scores, claiming that:
“We were also informed of how we will be graded by showing us the criteria and rubrics.
However, I am not sure if the points given are fair since we also noticed that other groups are
not doing their best in the performance, yet we were given the same score.” (Participant 4)

Limited Learning Comes with the Absence of Understanding. The participants’ accounts revealed
their insights on the challenges they encountered in terms of the quality of learning from the
performance task. They believe that quality learning goes with teachers’ proper direction to students
to appreciate and understand the activity. Thus, learning will surely take place. One of the participants
stressed out the reason why they need to understand what is expected of them in doing the task:
“If this is something important to us, then we must be made aware of the reasons why. We
will appreciate the task more if we understand the explanation of why we have this activity.”
(Participant 2)

4.0. Discussion
The results of the study revealed many significant insights. It was revealed in the participants’
narratives that the quality of instruction performed by teachers is very significant in the quality of
learning of students. The education profession, researchers, and policymakers all agree that teaching
quality makes an important difference in students’ learning, achievement, and life chances (CochranSmith, 2003). This sentiment is supported by a growing body of research, indicating that teacher
quality is the most influential school-related factor influencing students’ learning and achievement
(Rice, 2003).
Further, providing students the opportunity to perform a task related to the real-world
situation would facilitate the transfer of learning. Transfer of learning happens when experience or
performance on one task influences the succeeding task (Ellis, 1965, cited in Rutherford-Hemming,
2012). Moreover, McKeachie (1987), cited in Rutherford-Hemming (2012), emphasized that a transfer
of learning occurs if prior learning in a different situation is applied in the new situation.
Relative to the planning of the task, the narratives of the participants emphasized the importance
of good leadership, enough preparation, and proper articulation. Without these, challenges arise.
They revealed that they expect a lot from the leader of the group. They support the idea that leaders
are often chosen for possessing excellent, task-relevant knowledge (Bass, 1990; Hollander, 1964; von
Rueden et al., 2014); thus, they are very dependent on him. However, recent studies have shown that
group members’ personalities and attitudes are vital to leadership effectiveness. Without followers,
leaders cannot lead. In any group task, followers are essential (Moore, 1976, cited in Olusegun, 1999).
Therefore, group tasks must be more of a group effort.
The participants’ narratives disclosed their claims that the quality of their performance depends
on the quality of their preparation. In the study of Alford and Shrewsbury (2013), it was perceived
that the difficulty of the preparation and the time in making the preparation might influence student
performance. This is evident in the kinds of performance the students have when the time for
preparation is neglected.
As shown in the participants’ accounts, they considered the articulation of task affects output
quality. This insight was supported by the idea that the quality of a product is largely dependent on
the processes used to develop and maintain it. If the processes are not adequate, the end product
will often not meet the requirements (CERTIFICATION ENSURES QUALITY OUTPUT, 2006). If the task
is undefined, it will only follow the quality of the output.
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As to the execution of the task, it is worth noting that skills, supervision, and motivation are the
important things needed by the students to accomplish their tasks. The skills of students that affect
their performance were revealed in the participant’s narratives. They believe that they can perform
better when they are prepared for it. Scaffolding is supposed to be a pre-requisite in all tasks to be
given to students. It is important to prepare them before letting them work independently on the
task on hand. The scaffolding concept originated from Vygotsky’s concept of the zone of proximal
development, which highlighted the significance of supervision and help from adults and more
capable peers (Vygotsky, 1978). The teacher often provides guidance. As students achieve proficiency
over the task, the teacher gradually decreases the frequency and amount of assistance until they can
work individually and independently (Danli, 2017).
Furthermore, students believe that good classroom supervision practices lead to excellent
performances of students. Classroom supervision involves the time the teacher spent with the
students in preparing for the task. The closes the teacher supervises his students, the better the
students achieve. It is supported by the idea that the best practices in teacher supervision and
evaluation stress establish professional goals measured in terms of enhanced student learning
(Feeney, 2007).
The narratives of the participants also uncovered their claims that teachers’ motivation affects
their performance in school. Also, the climate the teachers create in the classroom matters a lot to
students. Teacher’s involvement in giving students any kind of support is correlated with the demand
for belongingness, care, and connection to others and is crucial to promoting students’ motivation,
engagement, and sense of belongingness (Juvonen, 2007; Kiefer et al., 2015).
Aside from exploring the preparation and execution of tasks, it is also important to give attention
to the consequences of the performance task since this is the measurement of students’ learning.
This was disclosed in the accounts of the participants. The reliability of the scoring system is one of
the students’ challenges, as revealed in the participants’ narrative. They express their doubt about
how the teacher gives their grades despite the rubrics because they compare scores. This is also one
of the aspects of implementing performance task assessment that is needed to be considered. In
assessment methods such as case analysis, projects, portfolio, essays, where the answers given by
students cannot be evaluated with full objectivity, rubrics are seen as a practical strategy for attaining
solid and accurate evaluation of students’ performances (Pellegrino et al., 1999, cited in Reddy, 2011).
Thus, if rubrics are properly designed and presented to students, there will be no doubt about the
quality of scores given to them.
Lastly, students should have a clear direction of where they should be going. They must be
aware of what it is expected from them in all the activity they do in school. If the student does not
appreciate the meaning of what he is learning, there is no need to strive on what he is expected
to do in the class. Knowing precisely the purpose of what they are doing will improve their learning.
There should be a practical meaning and direction for every class activity (Miño-Garcés, 2009).
Instruction and assessment are more significant to students when they reflect or simulate problems,
issues, or situations one might face in the world outside the classroom (Newmann, 1996).
5.0. Conclusion
The main purpose of having a performance task as part of the curriculum is to facilitate
the transfer of learning. This goal will be achieved with careful planning, proper execution, and
appropriate assessment of the task. It is evident in the result of the study that the quality of learning
through performance tasks is dependent on the quality of attention given by the teachers in terms
of classroom instruction, supervision, and direction to students. Further, the awareness of the end
goal of the performance task is very significant for both the teacher and the students to facilitate the
transfer of learning.
Therefore, the transfer of learning depends on how the tasks are carefully planned and
implemented to suit the needs of the students in new situations. Students’ application of their
knowledge and skills into something meaningful to them can affect learning. Finally, by making the
students overcome the challenges brought about by the implementation of the performance task in
the classroom, they are given the opportunity to equip themselves with the needed skills in dealing
with the future. Then, there is the transfer of learning.
To aid students in overcoming the challenges they encountered in the implementation of the
performance task assessment, the following recommendations were suggested: (a) The curriculum
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planners must restudy the implementation of the performance task assessment by reviewing
the program planning process-including students in the process, assessing accurately learners’
perception of need and motivation to learn and identifying barriers and challenges to improve the
program, (b) the school administrators have to give priorities to faculty development in terms of the
implementation of performance task assessment. They must equip teachers with knowledge and skills
on how to go about the assessment to answer the challenges encountered by the students in school
so that they will be prepared not only for their college years but also for the world of work, (c) teachers
must spend enough time planning for the task to be given to students. Their supervision and support
must always be visible to students. Well- prepared rubrics must also be considered to be presented
to students after assigning the task for them to be guided properly and to lessen their doubts on
the quality of score they got, and (d) researchers must conduct more comprehensive research on
the challenges encountered both by teachers and students in implementing the performance task
assessment to cull out more insights for the improvement of the school’s assessment program.
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