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ABSTRACT. This study explored the online Business English teachers’
pedagogical content knowledge (PCK) to understand its essence in Business
English teaching. It sought to uncover what they thought about PCK in Business
English lessons and how they developed their PCK as they engaged themselves
in the everyday teaching of Business English. Hermeneutic phenomenology
was employed since the purpose of the study concerns the reflection and
interpretation of the online Business English teachers’ experiences. The
participants of the study were six online Business English teachers from one
ESL Company in the Philippines catering to business professionals. They were
chosen through homogeneous purposive sampling. The data collection included
in-depth interviewing following semi-structured interviews and observations to
gather rich descriptions of the participants’ reflection and interpretation of their
experiences. The data were analyzed using the six-step data analysis of Smith et
al. (2021) due to the interpretive nature of the study. The results of the analysis revealed that the online Business
English teachers thought of PCK as knowledge of strategizing, knowledge of Business English as the language in
the workplace, and knowledge of Business English being distinct from General English. Additionally, the findings
reported that teachers developed their PCK through several sources such as their encounter in the field, growth
processes, and perceived need for further PCK development in Business English teaching. A creative synthesis
captures the essential themes. Despite the online Business English teachers’ patent consciousness of their PCK
in Business English, they still demonstrated the need to be exposed more to the business field and broaden their
knowledge of business phrases and expressions. Teacher interaction with various types of students, and feedback
from senior colleagues helped develop and widen their PCK in Business English.
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1.0. Introduction

Business English communication skills are a substantial part of successful business negotiation
in today's business world. Practical Business English communication skills establish a long-term
success of companies in that delivering meaningful messages brings a significant impact on business
scenes (Romanowski, 2015). Several national companies have already implemented Business English
in their companies regardless of whether or not they have partners in English-speaking countries
(Katsumura, 2011; Seidelhofer, 2010, as cited in Podboj, 2013). People who earn a high salary are the
ones to claim that the English language is typically used in establishing business relationships with
foreign individuals (Michaud, 2012).

The concept of Business English implies integrating the English language in business; it is
different from the general English that people usually use (Podboj, 2013). It is considered part of
English for specific purposes or ESP (Avsheniuk & Seminikhyna, 2020). It covers every aspect of
linguistics in business activities such as presentations, negotiations, meetings, correspondence, and
oral and written reports (Kutateladza, 2014). Hyde (2013) claimed that Business English intends to
address the language skills needed by professional learners in the business field. The objectives of
Business English teaching vary and become diverse due to teachers who have different backgrounds
and come from other fields than language (Xi, 2018). Thus, it is fundamental for Business English
teachers to have specific professional skills and theoretical knowledge to easily set their goals,
teaching contents, and backgrounds (Zhang, 2013).

Shulman (1986) first introduced the idea of pedagogical content knowledge or PCK to his
colleagues and students. PCK is the third component of teaching knowledge and content knowledge,
and pedagogical knowledge (Cochran, 1993; Solis, 2009). Moreover, PCK is the combined application
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of subject matter knowledge and teaching strategy and methodology (Shulman, 1986; Liu, 2016). As
Cesur and Ertas (2018, p. 124) put it, PCK demonstrates teachers’ knowledge of relating “what they
know about what they teach” to “what they know about teaching." Loughran et al. (2012) argued
that teachers’ PCK is developed as they continue to experience it in their teaching lives. PCK is “the
most fundamental element of teachers’ knowledge,” so it has gained popularity among researchers
(Guerriero, 2014, p. 5).

PCK has garnered attention among researchers, and studies in different areas have been
conducted recently, focusing on the field of Science and Mathematics (Baumert & Kunter, 2013;
Kultsum, 2017; Melo et al., 2020) and highlighting teachers’ knowledge of curriculum and strategies
for teaching. However, according to Evens et al. (2015), Shulman (1986) designed PCK for all subject
areas. For example, De Loreto et al. (2019) conducted a study involving new social studies teachers
in the Philippines and found out that one of the five challenges is the lack of pedagogical content
knowledge. In contrast, adopting the concept of Shulman (1986)'s PCK and examining the perspective
of English teachers in Turkey, Atay et al. (2010) revealed that teachers’ theoretical knowledge gained
in their methodology course helped them improve their PCK. Liu (2016) and Pientka (2012) revealed
that mentors used their personal experiences in constructing their PCK. In addition, the study of
Faisal (2015) showed that Indonesian English teachers’ PCK, which consisted of their knowledge of
the content, knowledge of pedagogy, knowledge of learners, and knowledge of the curriculum, was
central in efficiently developing their junior high school students’ written English. On the other hand,
Wu et al. (2019) underscored teachers’ knowledge of the purpose of Business English instead of
knowledge of content. In a more recent study by Lyu et al. (2021), PCK, through the Chinese College
English teachers’ views on knowledge, was investigated. It was revealed that teachers could know the
subject matter they teach but not the teaching methods and strategies they employ. Relatively, PCK
was seen to develop through practice even without teacher training (Nind, 2020).

Despite the various studies conducted about Business English, its curriculum, and the teachers’
knowledge and skills, Grossman (1990 as cited in Cesur & Ertas, 2018, p. 124) claimed that “teachers’
pedagogical content knowledge in teaching English is still an understudied area”. Additionally, for
Business English, most studies conducted were in China and universities in other countries. However,
language centers like the ones in the Philippines have not been thoroughly investigated. Bhatia
and Bremmer (2012 as cited in Peng, 2013) said that only a few studies in Business English had
been conducted. A more recent study by Wu et al. (2019) highlighted the limited studies on PCK,
which focused on online Business English teachers and Business English teaching. They emphasized
the need to study how PCK is integrated into Business English teaching. Most studies investigated
the PCK of teachers at the secondary school level (Jones & Moreland, 2015) but not the PCK of
teachers belonging to language centers catering to professional learners. Hence, the present study
was undertaken to understand online English teachers’ PCK in Business English teaching. This study
could add to the few PCK studies on Business English teaching.

This study sought to explore the lived experiences of online Business English teachers and their
understanding of PCK in Business English teaching. Specifically, it answered the following questions:
(1) what did teachers think about pedagogical content knowledge in Business English lessons; and
(2) how did the pedagogical content knowledge of teachers develop as they engaged themselves in
the everyday teaching of Business English?

2.0. Framework of the Study

Phenomenology was employed in this study since it sought to describe, interpret, and understand
the phenomenon under investigation based on the participants’ perceptions. Phenomenological
research investigates how participants who experience the phenomenon give meaning to these
experiences (Patton, 2014; Taylor et al., 2015). Its goal is to explore the participants’ “life-worlds” and
determine how they create their meanings from their lived experiences (Burke & Larry, 2014). The
present study utilized hermeneutic phenomenology since it is vital to know how the participants
make sense of their experience through the interpretation and meaning they associate with it.
“Transforming lived experience into a textual expression of its essence” is the goal of phenomenology
(Van Manen, 2016, p. 36). As readers read the detailed description of the participants’ accounts,
they could have a vivid image of what it is like to teach Business English with teachers’ pedagogical
content knowledge.
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In the present study, the participants’ lived experiences were transformed into a textual
expression of their essence. The rich data constituting the lived experiences of the participants were
subject to interpretive analysis (Smith et al., 2021) in light of hermeneutic phenomenology resulting
in the essence of such experiences.

3.0. Methods

Research Design. This qualitative study used hermeneutic phenomenology as its research
design since it sought to understand pedagogical content knowledge in Business English, including
its development based on the online teachers’ reflection of their experiences. According to Van
Manen (2007), phenomenology concerns human reflection and interpretation of experience;
thus, thoughtfulness in reflecting on the experience is essential (Smith et al., 2021). Hermeneutic
phenomenology enabled the researchers to incorporate their interpretation of the explored
experiences of the participants using their understanding of the phenomenon (Ajjawi & Higgs, 2007).
Despite the researchers’ involvement, knowledge, and experience about the phenomenon explored,
credibility was established through the different techniques explained by Lincoln and Guba (1985).
On the one hand, through hermeneutic phenomenology, our experiences form into descriptions “will
be effective to analyze pedagogical aspects” of things that occur in the class since it includes the
description of both external and internal experience (Fuster Guillen, 2019, p. 221).

Participants and Sampling. The participants of this study were six online Business English teachers,
called coaches, from one ESL Company in the Philippines that caters to business professionals called
trainees. The six participants were the only senior coaches left in the remote team. Smith et al. (2021) and
Creswell (2013) recommended a small sample size with three to ten participants since an interpretive
study aims to provide a detailed description of each participant’s lived experience. The participants were
selected through purposive sampling, specifically homogenous sampling. They were selected based on
the following criteria: language center teacher, types of learners being handled, length of Business
English teaching experience, work status, and willingness to participate in the study. Pseudonyms were
assigned to each participant to protect their identity and ensure confidentiality.

Data Collection Techniques and Procedure. In-depth interviewing and observation were the data
collection techniques employed in the present study. Following the semi-structured interviewing, the
participants were asked to “tell their stories in their own words” (Smith et al,, 2021, p. 84) and give
meaning to their experiences of pedagogical content knowledge in Business English teaching through
their reflections. The researchers developed and used an interview protocol with ten main questions
following the recommendation of Creswell and Poth (2016), although follow-up questions were given
in the actual interview. Interview sessions were conducted online via Zoom and Gmail since these
were the most convenient online meeting platforms available to all the participants. Interviews ran
for forty-five to sixty minutes for each participant. Likewise, asynchronous email interviewing was
employed in the study in light of Ratislavova and Ratislav (2014) and James and Busher (2009).
This data collection procedure was repeated until data saturation was reached. With the explicit
permissions of the participants, all the interview sessions were recorded and later transcribed for
purposes of data analysis.

Relevant data constituting the participants’ lived experiences were also collected through
observation, which was done after the first interview session with each of the six participants. The
researchers’ observation was undertaken to see if the participants’ descriptions of their experiences
correlated with their behavior or actions in their respective classes. The researchers also developed
an observation protocol that guided them during the notetaking of information while observing
the teachers’ online teaching. The main focus of the protocol was on the participants’ language use,
vocabulary expressions, and teaching strategies. Observations were done twice for each participant
using the video recording of classes to avoid distracting class discussions. During the observations,
the researchers took note of different activities happening in the class, including but not limited to
the teachers' teaching method, language use, and vocabulary expressions. The observation protocol
played a big part in stressing the important data to be considered and written down. It was also
helpful in presenting the chronology of activities in the scene observed (Creswell & Poth, 2016).

Analysis of Data. The interview transcripts and observation data were analyzed following the six-
step data analysis of Smith et al. (2021): (1) Reading and re-reading, (2) Initial noting, (3) Developing
emergent themes, (4) Searching for corrections among emergent themes, (5) Moving to the next
case, and (6) Looking for patterns across cases.
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The data analysis began with the researchers’ familiarization and involvement in the original data
transcripts by reading and re-reading them. Following the recommendation of Smith et al. (2021), the
researchers listened to the audio recordings of the interviews while reading the transcript to imagine
the participants’ voices. Similarly, the observation data were read and reviewed for familiarization and
as a reminder that the participants’ experiences were the focus of the study. After reading the first
participant's transcript, the researchers noted significant responses to interview questions. Following
the suggestion of Smith et al. (2021), a Microsoft Word file with four columns containing the original
script, initial comments, emergent themes, and research questions was used.

In developing the emergent themes, the researchers reduced the data without neglecting the
connections of patterns in the exploratory notes. Themes were noted and expressed in phrases and
interpreted. The generated themes were read and re-read to identify the connections between and
among the emergent themes until a list of themes was made. Finally, the researchers looked for
patterns across cases. Significant connections of the themes were generated from each case, and
their shared qualities were examined. This was done by creating a master table of themes from
different cases. Another Microsoft Word file was created where the themes were renamed and
relabeled. In this step, the data from the two data collection techniques, interviews and observations,
were compared resulting in the generation of the final list of themes.

Trustworthiness of the Study. In a qualitative study, it is essential to establish the trustworthiness
of the findings, so the recommendations provided by Lincoln and Guba (1985) were considered in
this research. Triangulation helped validate the findings by comparing the data from interviews
and observations. Triangulation is necessary to maintain the consistency of the findings to “increase
the confidence in the confirmed patterns and themes” (Patton, 2014, p. 240). Additionally, peer
debriefing was employed, and it allowed the researchers to see other meanings they did not notice.
Peer debriefers helped the researchers become aware of the “taken for granted biases, perspectives,
and assumptions” (Lincoln & Guba, 1985). The peer debriefer in this study was once a Business
English teacher and a colleague of one of the researchers, but she now works in another industry. The
peer debriefers provided significant comments and suggestions to the researchers about analyzing
the transcripts and notes. It made the researchers notice some participants’ utterances that had an
essence in the data analysis. The above strategies were done to ensure the validity of the findings at
the end of this study.

For ethical considerations, all the participants gave freely their consent to participate in the
study after explaining to them the purpose and value of the present study. They were assured
that their anonymity and the confidentiality of their responses throughout the entire conduct of the
research until its publication and post-publication would not be breached following the data privacy
law and pertinent laws.

4.0. Results

What teachers thought about PCK?

Three final themes emerged in relation to the first specific research question. These themes
were PCK as the knowledge of strategizing to deliver lessons effectively, PCK as the knowledge of
Business English as the language in the workplace, and PCK as the awareness of Business English
teaching being distinct from General English. These themes and their corresponding subthemes are
presented in Table 1.

Theme 1: PCK as the knowledge of strategizing and delivering lessons effectively.

The first theme highlighted the awareness and consideration of the students’ needs and attention
to their culture and background. The results showed that the online Business English teachers
described their teaching approach as dependent on their students’ needs and understanding. For
instance, the majority of the online Business English teachers explained that beginner learners often
received lessons and discussions with grammar involvement, whereas intermediate and advanced
students primarily performed interactive activities with a focus on the use of vocabulary and
expressions. This is illustrated in the first extract below.

Extract 1:

Participant A: . . . if a student is assessed as a beginner, he or she will be given simple
activities only like grammar activities to enhance sentence construction. On the
other hand, if students are assessed as intermediate or advanced, we focus on their
interactions in various business situations.
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Table 1. What teachers thought about PCK?

Themes Subthemes
PCK as the knowledge of strategizing to Awareness of and consideration
deliver lessons effectively of the learners’ needs

Attention to students’ culture
and background

PCK as the knowledge of Business English  Business-like manner of

as the language in the workplace presenting oneself
Discussions and activities
reflecting business situations

PCK as the awareness of Business English Use of teaching approach

teaching being distinct from General suitable for professional learners

English Need for business terms in
specific business situations

The online Business English teachers were also challenged to come up with teaching strategies to
make their lesson delivery smooth. The results also revealed the necessity for online Business English
teachers to know their students’ culture and background in relation to their teaching strategies. This
is manifested in the extract that follows.

Extract 2:
Participant A: Whenever I talk to them . . . I ask them about their culture not only in
Japan but the company culture as well.

With all the participants’ narratives of their daily lived experiences on the essence of knowing
the culture and background of the students, it was apparent how they used those ideas to apply
appropriate teaching approaches.

Theme 2: PCK as the knowledge of Business English as the language in the workplace.

The second theme underscored how teachers presented themselves in a business-like manner
even outside the business scenes to stress the nature of the English language in the workplace. The
online Business English teachers taught students to present themselves professionally in business and
non-business situations. Therefore, identifying the situation and the roles to portray was important
as illustrated in the extract below.

Extract 3:
Participant D: At our company, we are not only teaching them business matters alone.
We are also trying to make . . . [them] differentiate formal and casual situations.

Moreover, results showed that the online Business English teachers shared various types of
lessons and activities. Discussions and activities reflected business situations. Some of these business
situations were attending meetings, negotiating, making a proposal, and doing presentations. They
are exemplified in the following excerpts:

Extract 4:
Participant A: We also have classes like meetings, negotiation, and anything that
could help them to learn more about communicating English in a business situation.

Extract 5:

Participant C: I think facilitation and negotiations, especially for salespersons, are
also very important. Ah, making a proposal, I think, even if the student is just a
member of a specific department, making a proposal is important.

The business situations presented in the foregoing were explained and described by the online
Business English teachers in the interviews, and these were also found in the observation notes.

Volume 4 Number 4 October-December 2021 75



Philippine Social Science Journal

Theme 3: PCK as the awareness of Business English teaching being distinct from General
English.

The data from the online Business English teachers’ rich accounts unveiled their awareness of
the distinct features of Business English from General English. They talked about their mindfulness
of a teaching approach applicable to their students, considering that they were adult professionals.
This is shown in extract 6.

Extract 6:

Participant F: In this case, if we look at Business English as an approach to how we
use English. It's like how we should communicate with professionals . .. and they are
already professionals. That's why when we are teaching business English, we are not
focusing on grammar.

When asked about their idea of Business English, many of them perceived it to be the use of
business terms applicable to specific business situations. It was also written down in the observation
notes that varieties of expressions for some business situations were used by the online Business
English teachers.

How teachers developed their PCK?

Three final themes were generated to answer the second research question, which focused
on how teachers developed their PCK. These were challenges attendant to their Business English
teaching experience, the growth process of teachers’ PCK in Business English teaching, and
consideration for further PCK development in Business English teaching as shown in Table 2 with
their respective subthemes.

Table 2. How teachers developed their PCK?

Themes Subthemes
Challenges attendant to their Business ~ From challenges to learning and satisfaction
English teaching experience From teaching adjustment to comfortability
The growth process of teachers' PCK Continuous experience and interaction with
in Business English teaching students
Senior colleagues’ significant experience
and advice

Continuous self-learning and discovery

Considerations for further PCK Knowledge of students’ industry and

development in Business English specialization

teaching Training for Business English knowledge
improvement

Theme 4: Challenges attendant to their Business English teaching experience.

Throughout the interviews, the online Business English teachers were able to richly share the
challenges they encountered and how these challenges were transformed into a learning experience
and teaching satisfaction. One of the challenges they encountered was the need for them to be
mindful of their teaching approach, considering that they had a different set of students. This is
evident in the extract that follows.

Extract 7:

Participant D: ... even though I'm an English major, I still find it challenging because
I cannot use simple terms or my sentence should be simple as possible so that
a person can understand that clearly without misinterpretation, so definitely my
business English teaching experience is unique.

On the other hand, the online Business English teachers gladly said that those challenges led
them to more learnings. Most of them were satisfied to teach a subject matter different from their
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background because they had the opportunity to learn more. Aside from the challenges that led to
learning and satisfaction, teaching adjustment leading to comfortability transpired.

Theme 5: Growth process of teachers’ PCK in Business English teaching.

The present study revealed that the online Business English teachers thought they specifically
improved their PCK through their experience and interaction with their students. Through the
daily teaching engagement and student interaction the online Business English teachers had, they
developed their PCK in Business English teaching. Moreover, they developed their PCK by sifting
through the experiences that senior colleagues shared and the advice they gave, as exemplified in
the following excerpt:

Extract 8:

Participant A: In my current company, I am able to develop my skills through the help
of my mentors and supervisors. They teach me the right procedures and techniques
in teaching Business English.

Experience, students, and colleagues were of great help to the online Business English teachers
in improving their knowledge of the content they taught and their knowledge of effective lesson
delivery. They also confidently shared how their self-initiative to learn supported them in developing
their PCK. It is shown in the subsequent extract.

Extract 9:
Participant D: I do self-study by reading business books. .. So, there I encounter a lot
of business terms. I jot [these] down, and I try to find [their] meanings.

The online Business English teachers tried to continuously improve their PCK through experience
and discovery of new ways of teaching and learning.

Theme 6: Considerations for further PCK development in Business English teaching
The sixth and final theme was on some considerations for further development of their PCK

in Business English teaching. All the online Business English teachers recognized the necessity for
them to stay in their current industry to experience and learn more. They also expressed their call
for various trainings that are relevant to their teaching so they could improve their PCK. This was
supported by the extract that follows.

Extract 10:

Participant A: Honestly, I would like to have more seminars and training about it. I

mean, if somebody could really teach me more strategies and more ways to become

an effective Business English teacher, I think it would be great to have seminars and

training to fully develop my skills.

Based on the online Business English teachers’ vivid description of their lived experiences, they
were pleased with the improvement they had in their current career, although they knew they had
to learn more. The different things that contributed to the online Business English teachers’ PCK
growth in Business English teaching were notable. Their high regard for further improvement of their
PCK was explicitly demonstrated. Certainly, progress would come to these online Business English
teachers due to their positive insights about Business English teaching.

5.0. Discussion

This hermeneutic phenomenological study explored the online Business English teachers'’
pedagogical content knowledge in Business English teaching. Their lived experiences convey that PCK
in Business English teaching comprises knowledge of strategizing, knowledge of Business English as
the workplace language, and awareness of Business English as distinct from General English.

All the online Business English teachers attributed their knowledge of their learners’
needs, culture, and background in using appropriate strategies and providing lesson activities
relevant to students’ backgrounds. In fact, English teachers can demonstrate effective teaching
by understanding the knowledge and skills needed by the students, including their culture and
background, because they can adjust to their students (Mihaescu, 2013; Kultsum, 2017). Faisal
(2015) considers the knowledge of the student as part of PCK in teaching the English language.
Teachers improve their teaching strategies to meet the needs of students in the course (Guiyu
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& Yang, 2016). It is apparent that meeting the needs of the students means the online Business
English teachers understand their learners.

In terms of PCK as the knowledge of Business English being the workplace language, the online
Business English teachers reported that Business English is about practicing their language skills
through simulations of workplace situations. According to Guiyu and Yang (2016), Business English
teachers should teach practical business skills that students need for their work through role-plays
and simulations. This is supported by Hyde (2013), who believed that Business English intends to
address the language skills needed by professional learners in the business field to apply in several
business scenes. Moreover, Geng (2017) mentioned that teachers should address the students’
English language skills and their business knowledge skills. In the present study, business knowledge
skills were dependent on the activities that reflect business situations.

On the contrary, the teaching of presenting oneself professionally even in non-business
situations as part of Business English has not been seen in the existing literature. Theses literature
focused on giving business situations (Guiyu & Yang, 2016). However, it did not mention teaching
the professional ways of communicating outside their cultural settings and non-business situations.
This is significant to the online Business English teachers because they see the frequent involvement
of their business students in other situations outside their work and their culture.

Furthermore, each Business English teacher displayed awareness of Business English as
different from General English. Xi (2018) claimed that teachers should be equipped with business
communication knowledge and Business English expressions and teaching strategies to provide
suitable activities for learners to apply in the business world. Avsheniuk and Seminikhyna (2020)
found that some English teachers feel the need to undergo some practical training programs because
they are not equipped with knowledge about their learners’ professional field, which could lead to
difficulty in using specialized vocabulary. In the present study, the online Business English teachers
were vocal about the need to equip themselves with the register of Business English for effective
delivery of Business English lessons.

Additionally, the current study highlighted how the online Business English teachers associated
the development of their PCK with their current Business English teaching experience and the growth
process they gained from self-learning, students, and colleagues. They also shared their need for the
further development of their PCK in Business English teaching. These findings were corroborated by
Loughran et al. (2012), Nind (2020), and Atay et al. (2010), highlighting the experiences of teachers
and feedback from colleagues in developing their PCK.

Continuous experience and staying in the same field would be important, as believed by the
online Business English teachers. In line with the existing literature, like the study of Avsheniuk and
Seminikhyna (2020), where teachers encountered challenges in incorporating activities relevant to
the students’ field, some of the online Business English teachers also saw the need for them to have
teachers’ training that addresses their knowledge of Business English and teaching skills for effective
lesson delivery. This is similar to the findings of Pientka (2012), where the English teachers perceived
training programs as helping them develop their PCK.

6.0. Creative Synthesis

After thorough scrutiny of the results and discussion sections of the paper, a creative synthesis
was designed; it puts together the essential constructs which are pivotal to pedagogical content
knowledge. The synthesis is reflected diagrammatically in Figure 1.

Figure 1 presents the components attributed by the online Business English teachers to PCK
in Business English teaching. The overlapping circles demonstrate the interrelatedness of different
themes that emerged from the analysis. PCK in Business English teaching is placed in the middle
since it is the focus of the study. On the other hand, the three circles in color are the themes that
represent the thoughts of online Business English teachers about PCK. Meanwhile, the descriptions
in the arrow outside the circles point to the subthemes relevant to themes based on the accounts of
the online Business English teachers. For instance, the arrow above with the subthemes on awareness
of and consideration of the learners’ needs, and attention to students’ culture and background points
to its corresponding theme on strategizing for effective lesson delivery. On the other hand, business-
like manner of presenting oneself, and discussion and activities reflecting business situations, on the
right, are the subthemes pointing to Business English as the language in the workplace. The arrow on
the left points to the subthemes, such as the use of teaching approach for professional learners and
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needs for business terms in business situations, which are part of Business English as distinct from
General English. Furthermore, the themes are placed in another whole circle to signify the Business
English context and that they are exclusive to Business English.

The PCK represented by Faisal (2015) based on Shulman (1986)'s work has four components:
knowledge of content, knowledge of pedagogy, knowledge of learners’ misconceptions, and
knowledge of curricula. Wu et al. (2019) used the same components in their study about Business
English, but with the knowledge of content replaced by the knowledge of the purpose of Business
English. Significantly, in this present study, some components proposed by Shulman (1986) and
framed by Wu et al. (2019) were observed by the online Business English teachers. However, these are
re-categorized based on the description of the online Business English teachers' lived experiences.
Moreover, there is a new subcomponent not mentioned in the existing literature, which is the manner
of presenting oneself in various contexts even outside the business field. It is seen as important by
the online Business English teachers based on their experience; hence, it is also worthy of recognition
in PCK, especially in Business English teaching.

By and large, figure 1 could be used as a new framework in Business English apart from the
one formulated by Wu et al. (2019) in that it is more specific in grouping various components and
subcomponents.

7.0. Conclusion

Pedagogical content knowledge in Business English constitutes several components that aid
teachers in delivering lessons effectively. Some of these components are knowledge of strategizing
to deliver lessons effectively, knowledge of Business English as the language in the workplace, and
awareness of Business English teaching being distinct from General English. In addition to the
online Business English teachers’ patent awareness of their PCK in Business English, exposure to the
business field and increased knowledge of business phrases and expressions are deemed necessary.
Lastly, teacher interaction with various types of students and feedback from senior colleagues serve
as a sturdy scaffold in developing and widening their PCK in Business English.

8.0. Limitations of the Study

This hermeneutic phenomenological study explored the pedagogical content knowledge in
Business English teaching of online Business English teachers who worked in a language center. The
study only involved six online Business English teachers who are all English majors; thus, it could
not present whether online Business English teachers from other fields, especially the business field,
have the same notion and experience as the language teachers. Lastly, the challenges encountered
by the online Business English teachers and the training that could alleviate the challenges were not
explored specifically in terms of the register of Business English.

9.0. Future Research

Given the limitations this study has, some suggestions for future research may be carried
out. First, a similar study may be conducted, but focusing on more Business English teachers from
fields other than language centers. The combined perspectives of language teachers and business
professionals would greatly provide meaningful and another effective framework for the PCK of
Business English teachers. Second, the challenges that teachers encounter in using specialized
business terms and expressions in the Business English field may be delved into for intervention
purposes. Lastly, Business English teachers’ interaction with various types of students may be
investigated to further understand its contribution to Business English teachers’ PCK development.
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