SPiritual We"_Being of Senior 155N 2672-3107 (Pin) « ISSN 2704-288K Online)

High School Students in Philippine ES&E{LP ISNCI ENCE

Public Schools JOURNAL

Advancing Social Science Research in the Philippines and Beyond

Joehally B. Cenat' and Joel M. Bual?
1Sum-ag National High School, Bacolod City, Philippines
’Pandan Bay Institute, Antique, Philippines

ABSTRACT. Spirituality is essential among students in their pursuit of meaning
Article history: and beliefs. However, in public schools, values and religious education are less
Submitted: 16 November 2021 focused, compromising students’ spiritual well-being. Thus, this study assessed
Revised: 11 December 2021 the degree of spiritual well-being of senior high school students of public schools
Accepted: 21 December 2021 in Bacolod City, Philippines in terms of religious and existential well-being. It
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Keywords: quantitative design gathered the data from 335 students. Using the descriptive
Social science and inferential analyses, the results revealed that the students’ spiritual well-
Spiritual well-being being was moderate. Also, their religious well-being is high, while existential well-
Senior high school students being is moderate. It indicates the need to effectively hone the students’ values to
Descriptive-comparative recognize their life's purpose and satisfaction. Meanwhile, there was no difference
Philippines in their spiritual, religious, and existential well-being. Thus, values and religious

formations are highly encouraged to guarantee the students’ spiritual well-being.

1.0. Introduction

Spirituality is essential in the lives of young adults in the development of their autonomy,
resilience, and responsibility (Kim & Esquivel, 2011). This core human component gives the driving
energy for a person'’s search for security, meaning, satisfaction in life, and a sense of belief (Rovers &
Kocum, 2010). Moreover, it also helps form the values that will lead them to the holistic improvement
of their well-being (Nazam & Husain, 2016). With their spirituality intact, their disposition and
behavior towards life are also in place, encouraging them to participate actively in the church and
society (Chirico, 2016). Thus, the development of young adults’ spiritual well-being is necessary
(Shek, 2012).

Correspondingly, the schools are the best institutions in developing the spiritual well-being of
the learners as young adults (Aguas, 2019). They are fitting institutions to hone these students since
values education is incorporated among the curricular subjects (Mata-McMahon, 2016). When values
are taught among these students, their spiritual aspect is also positively affected (Kotaiah, 2014).
Thus, values formation among schools is necessary and should be strengthened to guarantee the
formation and development of the learners’ spiritual well-being (Johnson, 2001). However, Philippine
public schools may have values education subjects but minimally focus on spiritual formations,
unlike in Catholic schools (Bual & Madrigal, 2018). Aside from this, most learners nowadays are
compromised by the secularistic, modernistic, and materialistic mindsets, which depreciate their
values and spiritual dispositions (Banusing & Bual, 2021; Madrigal & Oracion, 2018).

Fortunately, in terms of the curricular subjects in public schools, some senior high school
students have religion-related subjects like “Introduction to World Religions and Belief Systems”.
This subject introduces them to the importance of religion and spirituality in their lives as students
and as persons (Department of Education [DepEd], 2016). Corollary to the previous observations,
young people view specific issues in life as not simply a deterioration in the morality and increasing
religiosity of students. Nevertheless, it is also an outcome of their being decisive and observant of
what they think, believe, and apply in real life in dealing with the changes around them specific
to society and culture (Cornelio, 2011). Not to mention, these phenomena are even heightened
by the pandemic circumstance where students have limited opportunities to attend faith-related
celebrations, which affect their spiritual well-being (Dein et al., 2020).

There were studies conducted on spiritual well-being in the Philippines: Among diocesan
seminarians of Antique (Legada et al., 2020), among senior high school students in a Philippine
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Catholic college (Madrigal et al.,, 2020), an exploratory study among youth in the Philippines and
Vietnam (Pham & Del Castillo, 2020), and among faculty members in Philippine Christian colleges
and universities (Oberholster et al., 2000). These studies have established the spiritual well-being of
Filipino students. Though Filipino youth’s spiritual well-being has been subjected to test due to life's
demands and challenges, it continues to grow and survive due to the support of institutions and the
environment that provide venues for public ritual and private reflections (Lituafas, 2007). But little
has been said about the spiritual, religious, and existential well-being of senior high school students,
especially among public secondary schools. This is the research gap which this study would like to
fill in.

Thus, this study assessed the degree of the spiritual well-being of senior high school students
of public schools in Bacolod City, Philippines, during 2020-2021 in the areas of religious and
existential well-being when they are taken as a whole and grouped according to sex, grade level,
family income, and religious orientation. Likewise, it also compared the students’ assessments on
spiritual, religious, and existential well-being when grouped according to the demographics. Lastly,
the findings of this study may serve as basis in the continuous improvement of public schools
particularly in terms of strengthening their values and religious formations vis-a-vis the students’
holistic growth and development.

2.0. Framework of the Study

The study theorized that the spiritual well-being of students is deeply rooted in the connection
of their religious and existential well-being. Also, it is perceived that this religious and existential well-
being varies according to their demographics. This is anchored in the Spiritual Well-Being Theory of
Paloutzian and Ellison (1979). This theory perceives spiritual well-being as a “personality attribute
conceived of having one vertical dimension connoting one's perception of a relationship to God, and
one horizontal dimension connoting one’s perception of life's meaning, purpose or satisfaction with
one’s existence.”

Correspondingly, it has two dimensions: vertical (religious) and horizontal (existential). The
religious dimension refers to the sense of well-being in terms of man’s relationship with God or
higher power. On the other hand, the existential dimension attributes to a man’s sense of purpose
in life, peace, and fulfillment (Paloutzian & Ellison, 1982). This core reveals that spiritual well-being is
the expression of life connected with God, self, community, and environment (Paloutzian & Ellison,
1979). These two elements of spiritual well-being, which are religious and existential, combine,
communicate, and overlap with each other and draw a feeling of spiritual health, satisfaction, and
purpose in life. Also, this assumption of spiritual well-being can be linked to one’s spiritual activities,
directly related to one’s vertical connection with God. It modifies one’s horizontal perspective, making
healthy decisions and discernment. With high spiritual well-being, the individual can transform
negative occurrences into positive ones. Eventually, one can also transform challenges towards a
more fulfilling life with meaning (Paloutzian & Ellison, 1979).

In the context of public-school students, their spiritual well-being also varies according to their
orientations and profile. Some may not be into spirituality due to family, religious backgrounds,
and socioeconomic needs (Taliaferro, 2009). Some may also be into the spiritual aspects due to the
consistent formations at home and schools (Alicea & Edwin, 2014). In other words, their spiritual
well-being is acquired depending on their type of formations and background. The above theory is
most significant in determining the degree of the spiritual well-being of senior high school students
of public schools in Bacolod City in the areas of religious well-being and existential well-being.

3.0. Methods

Utilizing a quantitative research design, this study used the descriptive-comparative approach.
The approach was utilized to measure the degree of the spiritual well-being of students and
compared their assessments when grouped according to sex, grade level, family income, and
religious orientation. The respondents were the 335 senior high school Humanities and Social
Sciences (HUMSS) students of public schools in Bacolod City, Philippines, which were determined
through stratified sampling. In assessing the study, the 20-item standardized Spiritual Well-Being
Questionnaire by Paloutzian and Ellison (1982) in the areas of religious and existential well-being was
employed using the scale: 1-low, 2-moderate, and 3-high.
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The data analysis was done using mean and standard deviation to measure the degree of the
spiritual well-being of students. Meanwhile, using the Kolmogorov-Smirnoy, the normality test results
revealed that spiritual well-being [KS=0.131, p=0.000], religious well-being [KS=0.069, p=0.001], and
existential well-being [KS=0.067, p=0.001] are not normally distributed. Hence, the Mann-Whitney
U Test was justified in comparing the differences in the spiritual, religious, and existential well-being
assessments of the students when grouped according to the demographics. Lastly, in ensuring the
ethical soundness of the study, the principles of respect for persons, beneficence, and justice were
established, especially on privacy, confidentiality, and potential risks.

4.0. Results and Discussion

Degree of the Spiritual Well-Being of Senior High School Students

Table 1 presents the degree of the spiritual well-being of senior high school students of
public schools in Bacolod City, Philippines. As a whole, the degree of spiritual well-being (M=99.08,
SD=13.71) is moderate. The domain of religious well-being (M=51.95, SD=7.17) was rated high, while
the existential well-being (M=47.14, SD=7.55) was rated moderate.

Generally, the moderate rating indicates that the students of the public schools in Bacolod
City, Philippines have an average inclination towards their purpose, satisfaction in life, faith and
relationship in God (Rovers & Kocum, 2010). Subsequently, their overall spiritual well-being result
failed to establish among students the link or connection between their religiosity and their search
for recognition of meaning and contentment (Mak et al., 2011). This would mean that the positive
relationship with God does not resemble their sense of purpose in life (Madrigal et al., 2020).

With the disconnection of the dimensions, it signifies a need for rigorous improvement in
strengthening the religious and values formations among public schools to guarantee the link and
the spiritual well-being of their students. Accordingly, when the formations are intact, these students
continuously grow and develop, realizing the essentials of their faith in God, which will direct them
to recognize values in their search for clear purpose and satisfaction (Schippers & Ziegler, 2019). In
support, Jomuad et al. (2021) perceive that when values formations are effectively advanced among
schools, the students acquire the holistic growth and development that surely helps them succeed
in life with clear direction.

Meanwhile, the overall moderate spiritual well-being result is attributed to the unsustainable
religious formation among public schools where spiritual aspects of formation are generally not
given attention, unlike in Catholic schools (Bual & Madrigal, 2018; Spesia, 2016; Banusing & Bual,
2020). Public schools may have religious activities but are limited to attending monthly masses,
catechetical instructions, retreats, and recollections, which are not enough to form the students’
spirituality (Woodward, 2020). Additionally, the result is also ascribed to values formation issues
among public schools. Not to mention, the challenge of integrating values in the curricular subjects
and the teachers’ expertise which is not aligned with values education as supported by Thornberg

Table 1. Degree of the spiritual well-being

Variables M SD Int

Sex

Male 97.30 14.34 Mo

Female 100.13 13.25 Hi
Grade Level

Grade 11 98.92 1343 Mo

Grade 12 99.31 14.15 Mo
Family Income

Low-income class 98.70 13.81 Mo

High-income class 100.15 13.45 Hi
Religious Orientation

Catholic 98.79 13.95 Mo

Non-Catholic 99.84 13.12 Mo
Whole 99.08 1371 Mo

Note: Mo=Moderate, Hi=High
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(2008). Not to mention the pandemic circumstance which affected the students academically and
spiritually (Dein et al., 2020).

Relatedly, the spiritual well-being result of this study is congruent with the findings of Legada et
al. (2020) among the Catholic school senior high school students. This does not support Cohen-Zada
and Sander (2006) that Catholic school students have a higher spiritual outlook in life than those in
public schools given their faith and values formations. This could be ascribed to the students who
either in Catholic or public schools are less participative in faith-related activities and disposition
towards forming values. This is even heightened by the modernistic and secularistic mindsets of
students nowadays (Bual & Madrigal, 2018; Banusing & Bual, 2020). However, further studies are
encouraged in both contexts to confirm the previous studies. Acknowledging the study results,
these signify the necessity for public schools to advance and strengthen their religious and values
formations to guarantee the strong link of these two dimensions and the general spiritual well-being
of their students (Madrigal et al., 2020).

Religious Well-Being

The religious dimension is perceived as a sense of well-being towards one’s relationship with
God (Moberg, 2002; Paloutzian & Ellison, 1982). In Table 2, the high rating of this dimension indicates
that the students of these public schools still believe in God. In return, this made them exhibit
their religious beliefs and practices (Alorani & Alradaydeh, 2018). The result could be attributed to
the outnumbering Catholic students in terms of their religious orientation, which probably might
have affected the high assessment of this dimension, as supported by Cornelio (2011). Elaborately,
regardless of their public-school choice, their knowledge and belief in God are governed by their
religious upbringing and church membership. In support, Scheper (2013) argues that those religiously
affiliated students, regardless of what schools they belong to, remain associated with their faith. Not
to mention, most of the students’ parents are Catholics and devotees of faith, which might have
influenced their children’s religious upbringing and disposition (Oracion & Madrigal, 2019).

Demographically, the findings on sex and family income of the students might also have a say in
the result. Regarding sex, the female outnumbered male students, who mightinfluence the assessment.
Lippman and McIntosh (2010) claimed that female students are more religious and perceive greater
faith than males. In support, Agoncillo (2015)'s findings revealed that female students found value in
spirituality and are more committed to religious beliefs than males. Meanwhile, most of the students
came from low-income families. However, Schieman (2010) found that though students chose public
schools because of their low income, this does not mean that they are not devotees of faith. Despite
the high assessment, the findings imply the need for public schools to improve and strengthen their
faith-related activities to ensure a sustainable high religious well-being among students, which is of
great help in recognition of values.

Table 2. Religious well-being

Variables M SD Int
Sex

Male 50.90 7.65 Hi

Female 52.56 6.82 Hi
Grade Level

Grade 11 51.88 7.05 Hi

Grade 12 52.04 7.36 Hi
Family Income

Low-income class 51.83 7.21 Hi

High-income class 52.28 7.09 Hi
Religious Orientation

Catholic 51.85 7.29 Hi

Non-Catholic 52.18 6.88 Hi
Whole 51.95 7.17 Hi

Note: Hi=High
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Existential Well-Being

Existential well-being refers to one's sense of purpose, peace, and life satisfaction (Moberg,
2002; Paloutzian & Ellison, 1982). With its moderate rating as shown in Table 3, this indicates that
the students do not clearly recognize their purpose or meaning in life. Also, they do not have a clear
view of a peaceful and satisfying life (Moberg, 2002). The assessment could be influenced by the
level of the students’ maturity in terms of existential aspects like recognizing one’s purpose and life
satisfaction (Dein et al., 2020). In support, the study of Kolzow (2014) found out that the maturity of
most people to realize the essentials of having a clear vision, meaning, and contentment in life occur
when they reach the point of having a job and life of their own.

Additionally, this could also be influenced by the threats brought about by the pandemic, which
compromise their disposition in life (Dein et al., 2020). Accordingly, Ownsworth and Nash (2015)
perceived that when people are faced with a vital threat in life, they ponder deeply upon existential
concerns such as the meaning or purpose in life. In view of this, the pandemic threat negatively
affected the students, which made them think of the uncertainties of their lives, which might influence
the moderate assessment.

The moderate existential well-being result encourages the public schools to improve in their
values education and formation by providing opportunities for students to develop their values
towards life (Leijssen, 2014). However, one issue being faced by public schools is that the teachers’
expertise is not aligned with the subject taught which compromises the formation (Thornberg, 2008).
Further, values are mostly not integrated in the curricular subjects which is supposedly the potent
opportunity to reinforce the students’ disposition in life.

Aside from this, the issue of values could be ascribed to the kind of discipline and upbringing
these students have at home, as supported by Thornberg (2008). It was found that when parents
fail to provide adequate values formation to their children, these children will naturally bring that
to school (Nazam & Husain, 2016). Given the findings, these imply the need for public schools to
ensure effective formation by exhausting ways to provide students with varied activities that elicit
the integration, recognition, and development of values towards life (Lau, 2006). It also encourages
hiring qualified and competent teachers to guarantee quality curricular integration and instruction
(Bullough, 2011).

Table 3. Existential well-being

Variables M SD Int
Sex

Male 46.40 7.72 Mo

Female 47.57 743 Mo
Grade Level

Grade 11 47.04 7.36 Mo

Grade 12 47.28 7.84 Mo
Family Income

Low-income class 46.87 7.63 Mo

High-income class 47.87 732 Mo
Religious Orientation

Catholic 46.93 7.68 Mo

Non-Catholic 47.66 7.21 Mo
Whole 47.14 7.55 Mo

Note: Mo=Moderate

Difference in the Degree of Spiritual Well-Being

Table 4 shows the difference in the degree of the spiritual well-being of senior high school
students when grouped according to demographics. Utilizing Mann-Whitney U Test, the findings
showed no significant difference when grouped according to sex [U=11654.000, p=0.095], grade
level [U=13242.500, p=0.688], family income [U=10233.500, p=0.362], and religious orientation
[U=10862.000, p=0.559]. Hence, the null hypothesis is accepted.

The absence of a significant difference in the result reveals that the demographics do not certainly
affect senior high school’s degree of spiritual well-being. This also shows that the students, regardless
of their profile, share the same perceptions on spiritual well-being assessment (Wink & Dillon, 2002).
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The rating could be ascribed to the students’ less inclination on the religious aspects. Most of them
want to go to school only without much attention on developing their spirituality. In other words,
if they intend to develop their spiritual aspect, then they could have chosen Catholic schools. They
do not mind whether they are spiritual or not. Some might also think that this assessment does not
fit them and is appropriate only to the Catholic school setting. The result validates Gallagher and
Newton (2009) that spiritual well-being mainly improves the person. It is also remarkable that the
spiritual well-being encompasses the wholeness of the person where it is rooted in the fundamental
and realistic dimension, which can be surmised through his personal experiences and encounters as
supported by Lituafas (2007).

In terms of sex, the respondents do not differ on their spiritual well-being. This indicates that
men’s spirituality is closer with women despite the demographical outnumbering of the latter and
those studies that favor female students (Murphy, 2016). Correspondingly, the result of the prevailing
study contradicts the results of Madrigal and Oracion (2018) on the difference between spiritual well-
being and sex. Meanwhile, Bryant et al. (2003) claimed that gender differences in spirituality might
have been expected to exist. Women may have higher scores, but this does not indicate women's
spirituality over men. In support, Poor et al. (2016) found that gender does not influence spiritual
well-being. Further, Miller and Stark (2002) confirmed that it has no predictive role in spirituality.

Further, the spiritual well-being assessment of students does not also differ in terms of their
grade level (Lippman & McIntosh, 2010). The result could be ascribed to the same kind of religious
and values formations experienced by the students across year levels in public schools as supported
by Ene and Barna (2015). Similarly, the rating was consistent with the study of Mostafazadeh et al.
(2012), where there was no significant difference in the spiritual well-being of students when grouped
according to year level.

Relative to family income, Deb et al. (2016) argued that the students are spiritually inclined
regardless of the income status of their families. Meanwhile, Krause et al. (2017) found that those with
financial problems tend to be less involved in spiritual matters. This is because they are so engrossed
with fulfilling their daily basic needs to survive.

On the one hand, the students share the same perception of spiritual well-being regarding their
religious orientation. In support, King and Boyatzis (2015) found that every individual desire spiritual
transcendence, contemplation, interconnectedness, and meaning in life despite their religious status.
Meanwhile, Kloet and Galen (2011) recognized that once religious and non-religious individuals are
distinguished in their beliefs, both share the same level of spiritual well-being.

Generally, the results conform with the findings of Wink and Dillon (2002), which argued that
the growth and development of the students’ spiritual well-being happen without reference to
any demographic. Thus, the findings imply the need for these public schools to elevate in terms
of providing their learners with the necessary religious and values formations inclusive of whatever
demographic profiles of the students to ensure their spiritual well-being (Hook et al., 2015).

Table 4. Difference in the Degree of the Spiritual Well-Being according to Demographics

Wariable Sex v z P
Male Female
97.30 100.13 11654.000 -1.669 0.095
(14.34) (13.25)
Grade Level v z p
Grade 11 Grade 12
98.92 99.31 13242500 -0.402 0.688
(13.43) (14.15)
Spiritual Well-Being Family Income v z P
Low-income class  High-income class
98.70 100.15 10233500 -0.912 0.362
(13.61) (13.45)
Religious Crientation U z p
Catholic Mon-Catholic
98.79 99.84 10862.000 -0.584 0.559
(13.95) (13.12)

MNote: the difference is significant when p=0.05
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Difference in the Degree of the Spiritual Well-Being in terms of Religious Well-being

Table 5 presents the difference in the degree of spiritual well-being in terms of religious well-
being of senior high school students when grouped according to demographics. Using Mann-Whitney
U Test, the results showed no significant difference when grouped according to sex [U=11556.000,
p=0.073], grade level [U=13192.500, p=0.645], family income [U=10499.000, p=0.565], and religious
orientation [U=11181.000, p=0.854]. Hence, the null hypothesis is accepted.

The no difference result points out that the demographics of students do not affect their
spiritual well-being in terms of their religious well-being as supported by Simpson et al. (2008).
The rating conforms with the findings of Fabricatore et al. (2000) that the absence of difference in
students’ religiosity manifests that they do not vary in terms of their religious beliefs and practices.

Demographically speaking, it was found that men and women do not have religious differences,
as Murphy (2016) supported. This also conforms with Musa (2015) that the students have high
religious well-being regardless of whether they are male or female. On the one hand, the result of
the current study affirms Rissler et al. (2014) that in terms of grade level, the religious well-being of
the students showed no difference. Further, the study’s findings corroborated with Madrigal et al.
(2020) on the increasing significance of religion among adolescents, showing growth in recognizing
religious beliefs and traditions as students’ progress in grade levels. These findings encourage the
public schools to recognize the value of religion in forming the religious well-being of the students,
whether they are male or female (Musa, 2015).

The result also shows that the link between the students’ religious faith and their family income
was not significant. In other words, the student's family income has no impact in their religious
beliefs and practices as supported by Joshi et al. (2009). Further, this does not support the claim
of Crabtree (2010) that religiosity and spirituality are high among poor only. On the other hand,
the no difference rating also signifies that there is no significant interaction between the students’
religious affiliation and their religiosity, as supported by MacArthur (2008). Additionally, Kim and
Seidlitz (2002) perceived that one’s religiosity exists regardless of religious affiliation.

Given the findings, these imply the need for public schools to advance the essentials of
religious and faith-related opportunities among their learners without referencing the demographics
mentioned. When these opportunities are successfully advanced, the students’ spiritual well-being,
particularly their religious well-being, is also positively influenced along with their recognition of the
essential values of life (King & Boyatzis, 2015).

Table 5. Difference in the Degree of the Spiritual Well-Being in terms of Religious Well-being

. Sex u z p
Variable Male Female
50.90 52.56 11556.000 -1.792 0.073
(7.65) (6.82)
Grade Level U z P
Grade 11 Grade 12
51.88 52.04 13192.500 -0.461 0.645
(7.05) (7.36)
Religious Well-being . Family Incs}me_ v z P
Low-income class  High-income class
51.83 52.28 10498.000 -0.575 0.565
(7.21) (7.09)
Religious Orientation u z p
Cathelic Mon-Catholic
51.85 52.18 11181.000 -0.184 0.554
(7.29) (6.88)

Mote: the difference is significant when p=<0.05

Difference in the Degree of the Spiritual Well-Being in terms of Existential Well-being
Table 6 shows the difference in the degree of spiritual well-being in terms of existential well-
being of senior high school students when grouped according to demographics. Utilizing Mann-

56 Volume 4 Number 4 October-December 2021



Philippine Social Science Journal

Whitney U Test, the findings showed no significant difference when grouped according to sex
[U=12054.500, p=0.229], grade level [U=13181.500, p=0.637], family income [U=9959.000, p=0.207],
and religious orientation [U=10743.000, p=0.463]. Hence, the null hypothesis is accepted.

The no difference rating indicates that the demographics of students do not affect their spiritual
well-being, particularly in terms of their existential well-being. This also reveals that the students have
similar perceptions in terms of the way they perceive their meaning, purpose, or outlook in life, as
supported by the study of Van Cappellen et al. (2016). This conforms with Bano (2014) that all human
beings strive for this meaning and satisfaction in life. In other words, these public-school students
share the exact search for purpose in life. However, generally speaking, because of the kind of values
education and formation offered across all these educational institutions, the demographics do not
influence the assessment (Lippman & McIntosh, 2010). Hence, this implies encouragement among
public schools to make use of the drive of these students in their search for meaning and satisfaction
in life to inculcate them the necessary values in life. This also encourages further studies to validate
the results of this study.

Particularly, regarding sex, the no difference supports Hendricks-Ferguson (2006) that this
profile does not indicate a significant interaction with the existential well-being of the individual.
This is also congruent with Yanez (2004), claiming no gender differences concerning a purpose
in life. Meanwhile, when students are grouped according to grade level, this supports Alorani &
Alradaydeh (2018), arguing that there are no differences in the students’ life satisfaction relative
to academic level.

The result confirms its no connection with existential well-being in terms of income, as found
in Diener (2009). This also supports the claim of Starks and Hughey (2003) that life satisfaction has
nothing to do with their family income. On the contrary, this negates Poloma and Pendleton (1990),
claiming that family income is the most important predictor of having a sense of purpose and
direction in life. Lastly, the result of the current study affirms that the individual's religious affiliation
has nothing to do with their existential well-being (Diener, 2009). However, this is not supported by
Poloma and Pendleton (1990), where religion is perceived as a predictor of general life satisfaction
and overall happiness. Hence, considering the findings, further studies are needed to validate the
results and claims of this study.

Table 6. Difference in the Degree of the Spiritual Well-Being in terms of Existential Well-being

Variable Sex v z P
Male Female
46.40 47.57 12054.500  -1.202 0.229
(7.72) (7.43)
Grade Level U z p
Grade 11 Grade 12
47.04 47.28 13181.500 -0.472 0.637
(7.36) (7.84)
Existential Family Income U z p
Well-being Low-income class  High-income class
46.87 47.87 9959.000  -1.263 0.207
(7.63) (7.32)
Religious Crientation U z p
Catholic Man-Cathaolic
46.93 47.66 10743.000 -0.734 0.463
(7.68) (7.21)

Mote: the difference is significant when p0.03

Theoretically, it was posited in the theory of Spiritual Well-Being by Paloutzian and Ellison
(1979) that spiritual well-being is perceived as a “personality attribute conceived of having one
vertical dimension connoting one’s perception of a relationship to God, and one horizontal dimension
connoting one’s perception of life's meaning, purpose, or satisfaction with one’s existence.” Yet the
results strongly indicate that religiosity are not closely linked with spiritual well-being. With the no
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significant difference result between the degree of spiritual well-being in this study, it does not justify
the veracity and claim of this theory given the weak relationship between religiosity and spirituality
(Diener, 2009). Further, there is no connection between religiosity and life satisfaction (Mak et al.,
2011). Considering the findings, these imply that these public schools should create and implement
opportunities for students to find personal meaning in life, relationships and provide tools that will
help increase the students’ level of spirituality (Nasrollahi et al., 2020).

5.0. Conclusion

Considering the findings, these imply the need for public schools in Bacolod City, Philippines
to strengthen their religious and values formation to establish a strong link between these two
important dimensions in the lives of their senior high school students. When these two are excellently
associated, their sense of faith, disposition, meaning, and satisfaction in life are addressed and
ensured. Hence, their spiritual well-being is also guaranteed. With this, these schools are encouraged
to provide varied and sustainable religious activities which can aid the students in the recognition
of the essential values in life. Aside from this, giving premium to the teachers’ competence is vital in
successfully achieving the quality values instruction and integration which can effectively result to the
sustainable link between these two dimensions.

The findings of this study served as empirical reference in proposing varied activities in
successfully advancing the religious and existential well-being of students among these public
schools. This intends to sustainably establish the linked dimensions to develop the students’ spiritual
well-being. Meanwhile, with the limitations of this study to the demographics mentioned, further
studies are encouraged employing other variables which are not covered to validate the claims of
this research. With the dearth of literature in the context of these educational institutions, these
further researches can create more impact among these public schools not just in improving and
strengthening their educational formation and teacher quality but above all the preparation of the
students for life ahead.
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