Lost in Translation: Experiences of the
Japanese Senior Citizens in Learning the
English Language

DOI: https://doi.org/10.52006/main.v6i2.748

s, PHILIPPINE
SOCIAL SCIENCE
R+ JOURNAL

ISSN 2672-3107 (Print) « ISSN 2704-288X (Online)
Volume 6 Number 2 April-June 2023

Dominic Bryan S. San Jose' and Dennis V. Madrigal®
'GLP International School, Nagoya City, Japan
2 University of Negros Occidental-Recoletos, Bacolod City, Philippines

ABSTRACT. Older adults or third-age learners, despite their age, are growing
more enthusiastic about learning English. In Japan, 18.2% of English learners
are from the third-age learners’ group. This phenomenological study explored
the lived experiences of Japanese third-age learners in learning English in
Japan’s Chubu region. Eight (8) Japanese third-age learners were identified
as participants using a purposive sampling technique and inclusion criteria.
Results demonstrated that, in essence, their experiences in learning English
constituted a complex interplay of three major themes: motivations, adversities,
and adaptation. Their experiences represent a profound exploration of self-
discovery, intellectual engagement, and the pursuit of meaningful relationships
in a globalized society. This linguistic journey highlights the human spirit’s
ongoing capacity for growth and adaptation, reinforcing the significance of
language as a bridge to new horizons and enriching experiences. This study
offers valuable insights for Japanese geragogy and other countries with increasing third-age learners, potentially benefiting
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third-age educators, policymakers, and curriculum designers.

1.0. Introduction

English as a Second Language (ESL) and
English as a Foreign Language (EFL) learners
account for more than 1.5 billion worldwide (Beare,
2019), making English the most spoken language
in the world (Rao, 2019; Herawati & Istinganah,
2021; Chang, 2022; Emery, 2023). The UK had
the most EFL learners in 2020. EFL teachers are
invited to teach in non-English-speaking countries,
especially Asian countries (Okiasi, 2021), driven by
globalization and economic progress. EFL has been
either included in their formal education curriculum
or offered by private institutions.

Adult learners, including senior citizens (60
and above), despite the age factors (Gawi, 2012),
are increasingly interested in learning English due
to its popularity as a global language. They are
goal-oriented (Smith & Strong, 2009), can handle
linguistic difficulties, and apply the lessons learned
immediately (Eguz, 2019; Ethelb et al., 2020). There
is a growing interest among senior citizens or “third-
age learners” in EFL learning (Gabrys-Barker, 2017;
Kacetl & Klimova, 2021).

In Japan, 18.2% of the people learning English
are from the third-age learners’ group (Statista, 2022).
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This is evident in the places where the researcher lives
and works. In three big cities in the Chubu region,
the researcher facilitates two English classes and
workshops with 10-15 senior citizens per class. In
two other cities, one of the researchers taught in an
Eikaiwa or English conversation school. Third-age
learners, mostly women, attend English conversation
classes once a week. The researchers were impressed
with the academic discipline of the Japanese students
and how they take their studies seriously. But he is
even more impressed with the senior citizens who
take time to come to an Eikaiwa and to Saturday
workshops to learn the English language instead
of relaxing in the comfort of their homes. This
phenomenon that fascinates the researchers is the
subject of this study.

The researchers explored the lived experiences
of Japanese senior citizens in learning English.
This study focused on the three cities in the Chubu
region, where no similar study has been conducted
to date. Thus, it is a pioneering study that explored
the lived experiences of senior citizens learning
English in the Chubu region's three cities. This study
is a contribution to the body of knowledge regarding
third-age learners.

Therefore, the primary objective of this
phenomenological study is to explore the lived
experiences of Japanese senior citizens studying
English in Chubu, Japan. The phenomenon explored
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in this study was the event or the act of the senior
citizens in learning English despite their age
(Matsumoto, 2019). Specifically, it investigated the
senior citizens” motivations and reasons for learning
English, challenges, strategies, and the perceived
values of learning English.

2.0. Methodology

A descriptive  phenomenological research
design was utilized in this qualitative study based
on Edmund Husserl and modified by Moustakas
(1994) in his transcendental phenomenology. This
type of research method explores and describes as
accurately as possible the essence of an individual’s
or group's conscious experience of their life-world
experience (Creswell, 2013; Merriam & Tisdell,
2016). This method is appropriate for exploring
the lived experiences of Japanese senior citizens
in learning the English language, a phenomenon
affirmed by Matsumoto (2019). In phenomenology,
a phenomenon is what appears in consciousness or,
in a broader sense, that which appears stimulates
experience and the generation of new knowledge
(Moustakas, 1994). In this study, the phenomenon
was the Japanese third-age learners’ act of learning
English and the experiences that emanate from this
act since it appeared to the consciousness of the
researchers. Moreover, studying this phenomenon
generated new knowledge by analyzing the
participants’ lived experiences. The phenomenon’s
essence, as experienced by the participants, was
described from the participants’ perspective (Farmer
& Farmer, 2021) and analyzed by the researchers.
The researchers acknowledged the interplay between
subjective and objective knowledge (Moustakas,
1994) in which the (researchers’) subjects’
explication of the phenomenon’s essence depended
on the (participants’) object’s perception of their
experiences.

Using a purposive sampling technique
(Creswell, 2007; Merriam, 2009), eight (8) Japanese
third-age learners were identified using the following
inclusion criteria: senior citizens (60 years old and
above), women, working part-time or full-time,
living in the Chubu region of Japan, and currently
studying English. This sampling method helped the
researchers gain information-rich interviews with the
eight participants.

The researchers used a semi-structured, in-
depth interview to explore, elicit, and extract the
meaning of the phenomenon being studied. The
phenomenological interview involves an informal,
interactive process and uses open-ended comments
and questions (Moustakas, 1994) to draw out views
and opinions from the participants (Creswell, 2009).
An unstructured, in-depth interview helped the

researchers obtain rich, vital, substantive descriptions
of the Japanese senior citizens' motivations for
learning English.

The researchers conducted data collection by
presenting a letter to the selected participants with
an informed consent and interview schedule form.
Interviews, until saturation (Groenewald, 2004), were
conducted in quiet and cozy places, and participants
were allowed to speak in Japanese. The interviews
were recorded, and salient points were written down.
The bracketing technique (Given, 2008) was observed
and enabled the researchers to capture the essence
of the Japanese senior citizens’ lived experiences.
Lastly, a debriefing was conducted at the end of the
interview.

The data were then transcribed and uploaded
to NVivo to be organized, analyzed, classified, and
coded. The researchers used Lichtman’s (2013) three
Cs: coding, categorizing, and identifying concepts.
In the coding phase, the transcripts were reread, and
codes were assigned. In the categorizing phase, the
codes were reread, and categories were identified.
In the concept identification phase, themes were
drawn out from the categories. The number of themes
depended on the collected data.

The researchers adopted the four strategies
(credibility, transferability, dependability,
confirmability) proposed by Lincoln and Guba (1985)
to establish trustworthiness. Quality time was spent on
data gathering until saturation, and the methodology
and procedure were clearly explained. All claims
were based on the data provided by the participants.

The researchers observed ethical practices in
this study, such as obtaining a signed informed
consent and following an ethic of honesty, integrity,
caring, nonjudgmental and non-denigrating language
(Leavy, 2022), transparency, and confidentiality. The
researchers used codes instead of names to guarantee
that no sensitive data obtained would endanger the
participants’ identity or privacy. An interpreter was
present to address the language barrier and give
justice to the information provided by the participants.

3.0. Results

Several themes emerged in the detailed
experiences of the participants. The three major
themes were motivations, adversities, and adaptation.
Under motivations, the subthemes included travel, the
popularity of English, hobbies, socialization, mental
and emotional well-being, and lifelong learning.
Under adversities, the subthemes were opportunities,
cognitive ability, and linguistic and cultural
differences. The subthemes under adaptations were
the use of media and socialization.

Motivations. The participants had a collective
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answer when asked, ‘At this point in your life, why
do you still learn English?" Most of them were quick
to share that they were motivated by their desire to
travel, the popularity of English worldwide, the
joy of learning English as part of their hobbies, its
importance in their social lives, its value in their
mental and emotional well-being, and their devotion
to lifelong learning.

Travel. 1t is not surprising that most of the
participants have already traveled outside Japan. Most
of them have already visited more than five countries
and are still planning to visit more in the coming
years. Despite the pandemic, most of the participants
were able to travel within Japan. Their desire to travel
abroad motivates them to keep learning English.
Some of them shared it this way:

“If T go abroad, I want to speak the
local language... If 1 go abroad,
English will be very helpful to me.
English is convenient to use in foreign
countries.” (Participant 2, personal
communication, October 11, 2022)

“Of course, I enjoy English. I love it.
Basically, I love traveling, and I want
to try to communicate with foreigners.
And you know, seven years ago, [
went to Germany. I lived in Germany
for 2 years.” (Participant 3, personal
communication, October 11, 2022)

“Going abroad is my purpose in
learning English... T really want to
go to England after the pandemic. I
have been to England more than 10
times because I love its countryside.
I am not interested in cities. When I
go there, I skip London and go to the
countryside.” (Participant 4, personal
communication, October 11, 2022)

“I study English to avoid troubles
when traveling abroad alone and
for stress-free communication with
foreigners.” (Participant 8, personal
communication, October 30, 2022)

“We need English when we travel
abroad.” (Participant 5, personal
communication, October 31, 2022)

The popularity of English. Just like in many
countries, the English language is popular in Japan.
Most of the participants keep on learning English:

“..because we learn English as a
foreign language in our JHS years. If
I learned German at JHS, of course I
would choose German.” (Participant

8, personal communication, October
30, 2022)

“Most Japanese people learn English
throughout middle and high school
(and university) because English
is the common language of the
world.”  (Participant 1, personal
communication, October 11, 2022)

The idea of English as a global language emerged
in some of the answers of the participants. Their first-
hand experiences confirmed the global importance of
English.

“... English is a global language; I'm
not sure, but maybe every country
studies English.”  (Participant 8,
personal communication, October 30,
2022)

“... because English is a common
language. When I lived in Germany, I
could use English instead of German.
And when I visit other countries, I can
use English as well.” (Participant 3,
personal communication, October 11,
2022)

“Well, English is very common.
You can use English in any country.
And very useful for travel. English
is a global language, I think. So
usually, I can speak English in many
countries.” (Participant 4, personal
communication, October 11, 2022)

“Because a lot of people can speak
English. Even in India or Africa, many
people speak English. I think many
people will come to Japan, especially
immigrants. They speak English. Then,
our country (Japan) will change and
will be able to have English as a second
language.” (Participant 5, personal
communication, October 11, 2022)

Socialization. The desire to socialize and meet
new friends, especially foreigners, was also among
the motivations for the participants to learn English.
Below are some of their answers.

“The first time I met these people
(group), it was because of English.
English is very helpful to make
friends.” (Participant 4, personal
communication, October 11, 2022)

“.. if the foreigners are confused
in Japan, I can help if I can speak
English.”  (Participant 3, personal
communication, October 11, 2022)
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“I'm  interested in communication
and communicating with people. By
studying English with somebody
else, we can communicate with a lot
of people like this (group). I like this
atmosphere. I think I need to enjoy
my life. And being happy keeps me
healthy mentally and physically. I had
some foreign friends whose mother
tongue was English to hang out with.

can afford it.” (Participant 7, personal
communication, October 24, 2022)

“Learning English is my hobby. Every
Saturday, I meet our group to talk in
English about some interesting things
and current issues.” (Participant 8,
personal communication, October 30,
2022)

That was my An?otivation to learn Mental and  emotional — well-being.  The
English.”  (Participant 1, personal participants were conscious of their mental and
communication, October 11, 2022) emotional well-being. Below are their answers.

“I want to communicate with
foreigners. And I want to make foreign
friends in Japan, but I'm shy, so it's
difficult.” (Participant 2, personal
communication, October 11, 2022)

“I studied in JHS and HS, but that
didn’t help me. I learned them, but I
forgot them. Then I started learning
English again when I met foreign
friends. I want to speak English
fluently with foreigners.” (Participant
5, personal communication, October
31,2022)

Hobby. Another theme that emerged as part of
the participants” motivation was their hobby.

“Basically, I like foreign languages.
So, not just English. T study Korean
too.”  (Participant 2,  personal
communication, October 11, 2022)

“Every night I try to watch an English
movie, but I tend to concentrate on
the Japanese subtitles. My goal is
to watch English movies without
subtitles.” (Participant 3, personal
communication, October 11, 2022)

“English has become part of my
routine. And I am looking for some
people who would like to join me
in learning English in our city. I'm
looking for some nice people interested
in learning English.” (Participant 4,
personal communication, October 11,
2022)

“Many people would like to study
English. They have many reasons. For
example, my friend has a daughter
who got married in America, so she
studies English. But I learned English
just as a hobby. When I was in high
school, I wanted to study English
more, but we had to spend a lot of
money to do so. It was very expensive
before. I always wanted to study
English, but it's expensive. Now, I

«

. 1 want to try to do something
good physically and mentally, like
mental exercises good for the brain
or mind.” (Participant 1, personal
communication, October 11, 2022)

“Learning English may help me
prevent dementia... For us getting
older, the brain and body are getting
worse, and we have to keep ourselves
healthy; so, studying English helps
because I use my brain and it continues
to function.” (Participant 4, personal
communication, October 11, 2022)

“Learning English helps me keep
my brain young. It keeps my brain
functioning and working to avoid
dementia, especially at over 40 years
old, when it is easy to forget everything.
For example, if I memorized English
words, after 15 minutes, I would forget
everything. So, learning English helps
my brain.” (Participant 8, personal
communication, October 30, 2022)

“Through learning English, my
foreign friends helped me boost my
self-confidence. 1 also like the way
they think, and I apply that to my
life. For example, if someone likes
me, it's enough. If they don't, it's
their problem. Another example is
that my foreign friends, when asked,
answer only yes or no. But for the
Japanese people, it's difficult to say
‘no’. Even though we want to say
no, we still say yes. I also learned
from them that helping people is very
important.” (Participant 5, personal
communication, October 31, 2022)

“I am a shy person. And it takes time
for me to feel comfortable with other
people, especially foreigners. So,
English is helpful for me to go out and
meet new people and overcome my fear
of talking with foreigners.” (Participant
2, personal communication, October
11, 2022)
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Lifelong learning. The participants shared some Lack of Opportunities. Most of the participants
indicators of people committed to lifelong education. lack opportunities to use English in their daily lives.
Most participants are devoted to continuous learning, Some of them expressed their experiences this way:
personal improvement, and sharing their knowledge.

The indicators are expressed below. “I don’t have enough opportunities

“I speak English every day, even if
it's only for 5 minutes.” (Participant
6, personal communication, December
6,2022)

“I am saying that I keep on studying
or learning English because it's
challenging to me. And I like challenges
that interest me.” (Participant 1,
personal communication, October 11,
2022)

“I note the new words, and I try to
use them.” (Participant 2, personal
communication, October 11, 2022)

“I took the TOEIC, as I mentioned last
month. The TOEIC result is not pass
or fail. If I take a test, I don't need to
pass or fail. If T study, I don’t need to
succeed or fail. What I need is a score
to keep studying. I want to see if my
score this year is higher than my score
last year. I need the score to keep on
learning.” (Participant 8, personal
communication, October 30, 2022)

“Improving English skills is necessary.
Continuous improvement is very
important. Actually, it is necessary
for studying not only English but also
other things. Continuous improvement
is my motivation for learning more.
That's the reason.” (Participant 4,
personal communication, October 11,
2022)

“When I was in Germany, I joined
a Japanese community. The name is
Kimono. We talked about the Japanese
culture of kimono. Every German in
our community who wanted to wear a
kimono was helped to do so. I realized
that it was a very good experience.
So, I wanted to keep learning English
because I wanted to spread or share
knowledge about our Japanese
culture among foreigners or in foreign
countries.” (Participant 3, personal
communication, October 11, 2022)

to use English to maintain my level
of English.” (Participant 1, personal
communication, October 11, 2022)

“Speaking is more difficult because
we have no chance to speak with
foreigners.” (Participant 8, personal
communication, October 30, 2022)

“I think I don't have a lot of
opportunities to speak with foreigners.
And when there are, [ am feeling very
shy to speak with them.” (Participant
5, personal communication, October
31,2022)

“I don't have enough opportunities
to hear the pronunciation peculiar to
English or the native pronunciation
of words.” (Participant 6, personal
communication, December 6, 2022)

“I rarely meet foreigners in our city.
So, speaking English is limited to
my Japanese friends. We are not
native speakers of English, so we are
not sure if we are speaking correct
English.” (Participant 2, personal
communication, October 11, 2022)

Cognitive ability. Another challenge that the
participants encountered was difficulty related to
cognition. Some find it hard to remember or memorize
vocabulary, including grammar patterns. Some of the
participants shared the following:

“.. 1 can’t remember English
words sometimes, and I can't
construct  grammatically  correct
sentences.” (Participant 3, personal
communication, October 11, 2022)

“Memorizing is difficult... So I read
articles to make it easier for me to
memorize and learn the words, just
words, because memorizing is difficult
for me and for my age.” (Participant 4,
personal communication, October 11,
2022)

“I am unable to understand words that
rapidly increase in the text or articles

Adversities. The participants shared their I read, and learning more of them can

experiences related to the challenges of learning be a pain.” (Participant 6, personal
English. Most of their answers were subcategorized communication, December 6, 2022)
under opportunities, cognitive ability, and linguistic

and cultural differences. “It's very difficult to remember English

words at my age. Even when I really
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want to memorize new vocabulary and
idioms, my brain forgets them easily.
For example, last week, we learned
idioms related to driving. While T was
driving, I wanted to use some of them,
but I could not remember.” (Participant
8, personal communication, October
30, 2022)

Linguistic and cultural differences. The linguistic
and cultural differences between English and
Japanese languages were also challenging for some
participants. Some participants shared the following:

“I'm always struggling because |
can't choose the correct words and
sentences for explaining things I
want to say.” (Participant 2, personal
communication, October 11, 2022)

“You know, in Japanese, explanation
is usually complicated. But in English,
it is usually simple and direct. In
Japanese, you have to read and think
between the lines.” (Participant 4,
personal communication, October 11,
2022)

“I don't understand idioms and slang
words... If foreigners speak the way
native speakers say the idioms and
slang, they are not familiar to me,
which is why I can't understand them
well. The Japanese language is very
cool. One word in Japanese is already
long in English. But I'm disappointed
sometimes  because the English
words cannot express the meaning of
what I want to say in Japanese. The
translation is not enough. We lost the
meaning.” (Participant 7, personal
communication, October 24, 2022)

“In Japanese, we don't usually mention
the subject in the sentence, especially
if the subject is the speaker, and we
say the verb at the end. But in English,
we always say the subject before the
verb. So sometimes I get confused
and mention the verb at the end of
my English sentence.” (Participant 3,
personal communication, October 11,
2022)

Adaptation. If there were challenges, there were
also some strategies that the participants generously
shared. Most of them utilized media, especially the
internet, which came in handy with their mobile
phones. They also made use of their community to

«

. I think listening and learning
vocabulary are most important. I
watch many American dramas. If I
find things that I don't know, I check
the dictionary.” (Participant 2, personal
communication, October 11, 2022)

“Actually, I watch American movies
every night. It's a good strategy for me.
My listening skill is improving, and I
can enjoy the movie.” (Participant 3,
personal communication, October 11,
2022)

“By reading the newspaper, I gradually
became interested in other countries
and the world news. So, reading the
newspaper is very helpful to me. And
T also use a mobile application called
Duolingo.” (Participant 4, personal
communication, October 11, 2022)

“I do not learn through textbooks... but
by listening to and watching movies
and news with English or Japanese
subtitles... Talso use mobile applications
like Duolingo.” (Participant 5, personal
communication, October 31, 2022)

“I read the Daily News.” (Participant
6, personal communication, December
6,2022)

“.. I watch YouTube and visit
English websites to learn more about
English.” (P7) (Participant 7, personal
communication, October 24, 2022)

“.. I listen to CDs in English and
sometimes sing with CDs in English.
Recently, I chose a high-tempo
song.”  (Participant 8, personal
communication, October 30, 2022)

“I think a good way to learn a language
is to combine the learning process
with something you love. In my case,
I love dancing and singing. Sometimes
with videos on YouTube. Singing cool
English songs and speaking in rhythm
as if dancing are a lot of fun for me,
which means that I feel learning
English is more fun than a serious
study. Always have fun! That's my
strategy.” (Participant 1, personal
communication, October 11, 2022)

keep learning English.

Media. The participants made use of the available

media to keep learning English. Some of their answers
are expressed below:

Socialization. The participants affirmed the
role that their social lives play in the continuous

improvement of their English language skills. Some
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of their answers are expressed below:

“.. if T found things that I didn't
know, I asked teachers or friends as
soon as possible. I prefer learning in
a group. My classmates give me good
ideas and advice, and they make the
time fun.” (Participant 2, personal
communication, October 11, 2022)

“.. 1 prefer to study in a group
because it's fun. If I'm studying
alone, I get bored, and I can't keep
studying.” (Participant 3, personal
communication, October 11, 2022)

“I keep learning English by going to
Saturday Mates to speak with other
people who are also interested in
speaking English.” (Participant 8,
personal communication, October 30,
2022)

“T always look for inspiration wherever
I go. I meet a lot of people who are
trying to learn another language. It
all comes down to inspiration. That
would give me the idea of 'Never
give up!'” (Participant 1, personal
communication, October 11, 2022)

“With my friends, we exchange ideas
or opinions, and we translate the news
from Japanese to English... It's our way
of learning English. If T am alone, I am
not sure if my translation is correct.
But if we exchange our answers, we
learn the correct translation. At the
same time, we have more time to talk
about the issues in the news that we are
translating. So, reading the newspaper
is very helpful. We get information
about different parts of the world. And
in reading and translating, I improve
my English, and I memorize the
new words.” (Participant 4, personal
communication, October 11, 2022)

“I want to increase opportunities to
travel abroad alone so that I can acquire
English naturally by interacting with
the locals.” (Participant 6, personal
communication, December 6, 2022)

The study revealed three main themes:
motivations, adversities, and adaptation. Some
answers validated previous studies, while others are
interesting enough to be part of further studies.

4.0. Discussion

Motivations. Many participants  strongly
desire to travel and visit various countries, which

is a substantial motivator for learning English. This
motivation stems from the practical requirement
to communicate with either natives or other
nationalities and navigate foreign environments.
This supported the findings of Matsumoto (2019),
Wood and Koisegg (2020), and Chen (2022) showing
that third-age English learners are motivated by a
desire to travel. The participants accept the English
language’s global dominance. They consider English
as a universal language that is spoken all over the
world, which inspires them to study it as a means
of international communication. They are drawn to
studying English because it allows them to connect
with individuals from diverse cultures and establish
friends, particularly foreigners. In line with previous
studies (Stowik-Krogulec, 2020; Lee, 2020), social
connection and the ability to connect with others are
important motivators.

For some of them, learning English is a hobby
in and of itself. They like learning foreign languages
and consider it a joyful and intellectually interesting
pursuit. Learning English is viewed as a means of
preserving mental agility and preventing cognitive
decline. It also improves emotional well-being by
increasing self-confidence and encouraging a positive
attitude. Previous research similarly found out that
learning English among the third-age learners brought
socio-cognitive benefits to their lives (Pfenninger &
Polz, 2018), promoted mental health (Brouwer et
al., 2020; Nijmeijer et al., 2021; Grossmann et al.,
2021), developed linguistic skills (Stowik-Krogulec,
2020), self-actualization (Lee, 2020; Klimova, 2020),
general well-being and quality of life (Kramkowska
et al., 2019; Pikhart & Klimova, 2020), and positive
effects on the brain (Gabrys-Barker, 2020; Nilsson et
al., 2021; Rivera et al., 2022).

Lastly, many participants are motivated by a
desire for lifelong learning and personal development.
They see learning as a continual adventure and find
inspiration in self-improvement. This is one facet of
the Japanese Ministry of Education’s duty to promote
lifelong learning, which includes enabling all citizens
to continue to learn throughout their lives, on all
occasions and in all places (Ministry of Education,
Culture, Sports, Science, and Technology-Japan
[MEXT], n.d.).

Participants’  strong desire for personal
improvement, cultural connection, and the quest
for meaningful experiences is at the heart of their
motives. Learning English is more than just a
functional necessity; it is a multifaceted journey that
includes self-discovery, intellectual engagement, and
a sense of purpose.

Adversities. Many participants reported a lack
of opportunity to practice and maintain their English

22
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skills in their daily lives. Key obstacles included
a lack of exposure to native speakers and a lack
of immersive situations. Some participants were
struggling with memorizing and language retention.
The same issues were reported by Matusz and
Rakowska (2019) in their study regarding the self-
reported difficulties in learning English for third-age
students in Poland. The participants find it challenging
to remember vocabulary and form grammatically
accurate sentences as they age. Although Brouwer
et al. (2020) stated in their study that lifelong
bilingualism can train cognitive flexibility, perhaps it
would be an interesting subject of future investigation
to study how to develop cognitive flexibility among
third-age learners.

Lastly, the participants experienced difficulty in
terms of linguistic and cultural differences between
the English language and the Japanese language.
Finding the correct translation or precise words to
express their thoughts and feelings from Japanese
to English or vice versa could be disappointing. It
is similar to dispositional challenges mentioned by
Chahine and Sibai (2019) related to difficulty and
language barriers. Using Google Translate or other
related apps sometimes does not help. Complicated
Japanese words and expressions lost their essence
when translated into English. This might indicate that
Japanese sociolinguistics can be fertile ground for
future studies.

The participants’ effort to bridge the gap between
language instruction and real-world language use is at
the heart of the issues. These issues reflect the conflict
between their desire to communicate successfully in
English and the real limitations they face.

Adaptation. Participants used various media to
improve their language skills, such as movies, news,
web apps, or mobile applications. It was similar to the
findings of Klimova (2020) who stated that utilizing
mobile applications to learn English proved to be
effective even for adult learners (Klimova, 2020).
Furthermore, the participants used these materials
to improve their listening comprehension, increase
their vocabulary, and maintain their interest in the
language. Many participants found group learning
situations more engaging and motivating, almost
similar to practical classes identified by Jun and
Evans (2019) as part of the learning strategies of
third-age learners in South Korea. This indicated
that the participants were not only interested in
developing their language skills but also in the
opportunity to engage in stimulating mental activities
and socialize with their peers (Stowik-Krogulec,
2020). Collaboration, idea exchange, and mutual
support were all possible while learning with peers.
Moreover, the participants stressed the significance

of everyday practice, whether by newspaper reading,
watching English-language content, or engaging
in dialogues. Their learning tactics were based on
consistency and routine.

The heart of participants’ learning strategies is
their proactive and adaptive approach to language
acquisition. They use current technology, social
connections, and a commitment to regular practice
to overcome obstacles and continue their English
language journey.

Overall, the essence of the participants’ act of
learning the English language is the search for personal
growth, cultural connectedness, and flexibility in the
face of adversity. Their goals push them to explore
the world through language, their obstacles push
them to find innovative answers, and their learning
methodologies reflect their commitment to ongoing
progress. Each part of their encounters, whether
motives, problems, or learning tactics, contributes to
a rich tapestry of lived experiences, underlining the
essence of their journey.

Motivations are the spark that ignites
their  language-learning  adventure.  Traveling,
communicating abroad, connecting with diverse
cultures, and simply enjoying the pleasure of learning
are all vital strands of motivation. The human search
for personal progress and meaningful connection
is at the heart of these motives. Learning English
is transformed into a vehicle for self-discovery and
intellectual development rather than a practical
task. However, as with any worthwhile adventure,
difficulties are inevitable along the road. The
participants are confronted with the harsh reality
of limitations, cognitive challenges, and linguistic
differences between their native Japanese language
and English. These difficulties capture the core of
their struggle, symbolizing the conflict between
aspiration and realism. They have tremendous
perseverance and readiness to face challenges head-
on in the face of these problems. Participants use
learning strategies to traverse this complex journey.
Their versatility and proactivity are at the heart of
their tactics. They exemplify resourcefulness by
utilizing current media, engaging social connections,
and committing to constant practice. Their approach
to language acquisition is active rather than passive.
These tactics demonstrate a commitment to personal
development and an unwillingness to be discouraged
by the challenges of learning a new language.

In essence, the experiences of the participants in
learning English go beyond the realms of language
acquisition. Their journey represents an in-depth
examination of self, culture, and the complex
interplay of motivation and adversity. The researchers
see the enduring human spirit’s capacity for growth
and adaptation via the lens of Transcendental
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Phenomenology. These people are living proof of
the significant changes that can occur when one
embarks on a journey motivated by a strong desire for
connection and personal enrichment.

5.0. Conclusion

The transcendental phenomenological study of
the participants’ English learning experiences reveals
a fascinating journey characterized by motivations,
adversities, and adaptation. This journey is essentially
about personal development, cultural connection,
and flexibility. Participants are motivated by a strong
desire to transcend linguistic and cultural boundaries,
and their motivations extend from the practical
requirement to converse when traveling to the joy of
pursuing a lifelong passion.

This journey, however, is not without difficulties.
Participants face challenges such as restricted
opportunities for real-world language use, cognitive
challenges, and the intricacies of bridging cultural and
linguistic disparities. These difficulties are a natural
part of their lives, acting as catalysts for growth and
adaptability. In response to these hurdles, participants
adopt a variety of proactive learning tactics. They
use current media, encourage socialization in group
situations, and emphasize the significance of constant
practice. Their learning practices exhibit resilience
and a dedication to continual growth, capturing the
essence of their transformative journey.

Finally, the experiences of the participants
in learning English go beyond simple language
acquisition; they represent a profound exploration
of self-discovery, intellectual engagement, and the
pursuit of meaningful relationships in a globalized
society. This linguistic journey highlights the human
spirit’s ongoing capacity for growth and adaptation,
reinforcing the significance of language as a bridge to
new horizons and enriching experiences.

6.0. Limitations of the Findings

The study has various limitations that must
be considered when interpreting the findings. The
participants, who were all women, were few and
limited to three cities in Japan’s Chubu region. This
could affect how well the findings apply to a bigger
group of men and women.

7.0. Practical Value

The findings of this study, which contribute
to the literature on third-age learners, are relevant
not only for Japanese geragogy but also for other
nations where the number of third-age learners is
growing. Furthermore, understanding how learning
and motivation are involved in older Japanese
English learners may assist old adult or third-age
educators, policymakers, and curriculum designers in

developing teaching materials that are sensitive to the
learners’ needs, interests, and situations (Pfenninger
& Polz, 2018; Slowik-Krogulec, 2020; Sahoo et al.,
2021). Third-age learners must be recognized as
independent learners who can assist the teacher in
developing appropriate resources that include their
desired content of study.

8.0. Directions for Future Research

Based on the results of this study, researchers
may perform comparable investigations in other parts
of Japan using either a qualitative or quantitative
design to reach generalizable conclusions. Future
research may look into how to develop cognitive
flexibility in third-age learners, as well as the
exploration of Japanese pragmatics in this group of
students. Future studies may also investigate third-
age learners’ English proficiency to develop a tailored
curriculum and learning materials aligned with their
motivations and instructional modules based on
multiple intelligences to encourage more engagement
of the learners (Malapad & Quimbo, 2021). Future
researchers may consider the following topics: Cross-
cultural communication competence in third-age
learners; policy implications for promoting third-age
English language learning; language learning and
quality of life in later years; a narrative inquiry into
the language learning journeys of third-age learners in
Japan; and facilitator/teacher perspectives on teaching
English to third-age learners.
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